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Abstract

The Programmatic Approach to Guidance fXcellence (PAGE 2) Project was

funded on July .1, 1975, by the Bureau of Occupational and Adult Education, Off

of Education, U. S. Department ofHealth, Edudation, and. Welfare. The project

was-conducted by The Center for Educational Studies, School of:Education,

Eastern Illinois University, Charleston, Illinois,'and was completed on

February 28, 1977.

The purposes of the project were to: (1) provide systematic linkage

among selected'projects that have been funded from.Parts C, D, and I of the

Vocational EduCation Act so that guidance components tan be extracted from eac

and 'translated into comprehensive system(s) of career guidance; (2) devise a

flexible, comprehensive career guidance modell_ (3),prepare and testmultimedi

packages of staff'development materials which- will'serve as a resource for'

effective programs and will givevivid and-explicit examples of procedures to

be used in administering and:organizing a comprehensive guidance, counseling',

placement,:and followup program; and (4) disseminate to states three sets"

of the multi-media packages for-use in staff development.-

.The project consisted of four phases: (1) the SEARCH PHASE in which

project staff reviewed career guidance materials developed from:previous.

efforts nationwide; (2) the MATERIALS DEVELOPMENT PHASE in which the content

for-the instructional Resource Package was determined, written, and thaterials

produced; (3) the FIELD TESTING -PHASE in which the PAGE 2 Instructional Resouv

Package was tested with:four local schoLl districts in Illinois; ancL(4) the

DISSEMINATION PHASE in which states and trust territories received three sets

df the PAGE 2 instructional Resource Package after a designated representatiVE

from that state attended the PAGE 2 National Dissemination Seminar.

,The PAGE 2 Instructienal Resource Package is a planning progra6--not

prescriptive program. The'purpose of the PAGE 2 InstructionilRetOur-ce Packac

,is to provide inservice training materials that-will enable career guidance

personnel 'and others to-assess'individual and institutional needs, determine

goals, state objectives, -decide on appropriate activities, and devise approm

ateevaluation procedures when planning and,implementing career guidance

programs. Although designed primarily as inservice materials, the PAGE 2

instructional package is also appropriate,for use in pre-service undergraduati

and graduate programs concerned with career guidance, counseling, placemdnt,

and followup. Counselor education, vocational education,,and:teacher educatil

programs would find the PAGE 2 materials beneficial in their courses.

The PAGE 2 Instructional Resource Package includes:

1. A Career Guidance Facilitator's Handbook with instruc-

tional modules focusing on (a) Planning a Career Guidance

Program, (b) Implementation Approaches for a Curriculum-

Based Career Guidance Program; and (c) Planning a Job

Placement Program.

-Career.Guidance Goals Card Sort Decks

7
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3. Missing Square Puzzles

4. Plann ng.Boards and Markers

5. Career Guidance Goal Statements

6. Job Placement e -gram Objectives

Technical Report

Extra Supplies

The major finding from the field testing was,thatthe PAGE 2 materials

facilitated local education agency personnel in determining goals, assesSing

needs, establishing prierities, and designing a plan for implementing a-compre-

hensive career guidance program. The PAGE 2 approach to, planning involves
administrators, counselors, and teachers in a team effort to design a,compre-

-hensiVe career guidance program for a local school district. Based upon the

--field test findings it was concluded that the use ,of the PAGE 2 materials and

the tetm planning approach result in career guidance program plans that can

reasonably,be implemented in the local districts.
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Chapter I

The PAGE 2 Pr

loose of the Project

The Programmatic Approach to Guidance Excellence (PAGE 2) Project was

Inducted at The Center for Educational Studies,-School of Education, Eastern

linois. University, Charleston, Illinois. PAGE 2 was funded by the Bureau of

:cupational and Adult Education, United States Office of Education, with monies

'ovided by Part C of the Vocational Education Act of 1963 (Public Law 88-210

; Amended).

The objectives of the PAGE 2 Project were:

1. To provide systematic linkage among selected projects that

have been funded from Parts C, D, And I of .the Vocational

Education Act in order that guidance components Can be

extracted from each and be translated into comprehensive

system(s) of career guidance.

2. To devise a flexible, comprehensive career guidance modeT.

3. To prepare :and test multi-media- packages-of user materials

to_serve as a Tpsource for effective programs_and give vivid

and explicit examples of prodedures to be used in adminis-

tering and organizing a comprehensive K-adult guidance,

counseling, placement, and followup program.

4. To disseminate to states and trust territories three Instruc-

tional Resource. Packages for use in training .

leed hn the Proiect

In recent years- a considerable amount of work has been done in the ,

evelopment of career guidance components.- Placement, followup, needs assess-

ent, curriculum-based 'guidance, sex-fairg6idance, and many more such components

ave been the focus of :funded projects nationwide. The need, therefore, is for

flexible Career guidante, counseling, placement, and followup prOgram which

ombines some of the best components-of existing systh4. .The PAGE 2 Project

taff, with the help of'a National Advisory Committee, *entitled this need -and'

et out to develop materials for leaders who will train others to update and

mprove guidance, counseling, placement, and followup practices.

When submitting the proposalsfrom Eastern- Illinois University, the

riters of the proposal drew upon the work of Campbell, Walz, Miller, and Kriger

n their book, Career Guidance A Handbook of Methods, to describe the state' of-

he art in career gu ance at at t me e o owing is an excerpt from the. ,

roposal:



1. Many times a sense of urgency rather than importance nas influenced

career guidance resource materials development. -Many career guid-

ance areas lack resource materials and others offer an abundance

because procedures seemingly have developed materials without

specific knowledge of what has been developed previously. ,:Many

materials developed from public funds have not become visible due

to a lack of general'dissemination.

2. Many career guidance resources are general in nature and seldom

contain the_specific information necessary fdr adoption_into pro-

gramming. SPecific information is necessary .to allow adopters to

make judgments as to resource effectiveness-for-their specific

situatiOns, -Career guidance based on vague notions does not ,

facilitate adopters in planning for adequate implementation time

and physical and staff resources.

3. There are limited methods described or published for students at

the post-high school level. ''Current career development and guidance

efforts are aimed-at K-12 poplations. The post-high school career

guidance needs of youth and ac.ults are only minimally being met.

Much of-the predominant emphasis of career guidance literature is-

on describing and presenting..methods- which relate lo individual or

single school needs. Systematic programming linkage within indi-

vidual systems and between schoolsystems is generally 'Tacking.

Career guidance practices and programs for unique populations are-

sparse and tend to be theoretical in nature. Counselors respon-

sible for populations with diVerse cultural and socioeconomic

backgrounds are often forced to utilize existing materials which,

have been developed for typically male, white, middle-class popu-

lations.. The applicability of these materials to the needs of

unique groups is not generally known.

The roles_of the_"significant others" in_career guidance planning

and decision making, and the inclusion_of them in Career guidance ,

programs have:been treated only minimally. There is a_need for

lreater consideration of the contribution of parents, business and
community representatives, teachers, and other human influencers

on both youth and adults in their,career, development.. Significant

interactions with people and_places must-be considered in career

development programming. Only_20 percentof respOnders to the

Illinois "Class of '71" Occupational Fducation Followup Survey

indicated school personnel influenced their decision,to enroll in .

an occupational training program.

Means are limited- for.the storing and sharinTof :preferred career

guidance practices and:programs. Only limited sources exist to

which counselors ,can turn for information on available programs

and 'practices and.to share innovations they have developed.

8. Information concerning "innovative adoption" experiences of-previous

adopters in implementing:programs and practices needs to be dissemi-

nated. Adoption information needs to be made .available to potential

10
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adopters so the relevaet
inferences related to specific situatioeS

can be drawn

P. Career guidance programs
and practices lack

congruence, .Practices

and procedures are to a large extent coestructed
by "petchwork,li

Comprehensively developed programs
plieeed around explicit rationale

and program objectives are
just boginnieg to emerge.

This develop-

ment should lead to improved programmiee,

1 .
Placement is almost entirely

neglected in career development
and

guidance literature.
While placement is alluded

to, LEA personnel

responsible for implementing
such progrems are hard

pressed to find

useful program development resources,
,

U. The training needs of:career
geldence personnel as well a

'usable' physical resources
available need considerebly greater

attention. .

pliOm oi e Rog

nization Within the Universit
The project WaS an dgency of The

Titer for E'ucatIoa
tu les Wit )P the School of Education, headquarters

ir Oe project aod all stoff offices were
housed in the Dezzard Educetion

Jilding.
AdminiStrative support was

received from all levels within the

liversity, The President of the
University, the Dein of the School of Educe-

on, and the Director of Occupational Teacher
Education all attended meetings

verious times during the course
of the project.

Liaisoe with Other Career
Guideece end Career Education

Efforts. Close

aison was maleteine turing t e project wit t e 0 owing FroliF

1. Career Educaton Resource
Laboratory (Eastern Illinois University)

.
Development of a LocallyeBased

Career Education and Career Guid-

aece Inservice
Education Model Project

(Eastern Illinois University)

3, Illinois Division of Adult,
Vocetioeal, and Techeical Education

4, Illinois Curriculum Management
Center

5, American Vocational Association .
Guidance Division

6, American Personnel and Guidance Association

7,
Instrectional Minagememt Program to

Advance Curriculum Training

(Eastern. Illinois University)

8, Career Exploration/Occupational
Information Pldnnine Curriculum

Guides for Use at the Junior High/MiddlOchool
Level Project

(Eastern Illieois University)

ii

9, Occupational Education Coordinator's Handbook Project (Eestere

Illinois University)

1U. Combinieg Activities withReel Experiences
(CARE) Project (Eastern

Illinois University)

U. Career Assistence end Placement Services Project (Triton College,

River Grove, Illinois)

12, Numerous Part C and Pert D Projects

Staffieg the Project. Staff members for the PAGE 2 Project had diversi-

fied backgrounds,: Sof members provided expertise in several areas. Four

full-time staff members provided expertise in guidance and counseling, vocitionel

and technical educatiom, curriculum development,
educational research, and in-

service education,

Dr. Marla Peter on direc ed the project from July 1, 1975 until August

31, 1976. Dr. Peterson brought to the project a strong background aS a project

director. She had directed a K-6 elementery
curricular guidance project of

national importance--the ETC Project,
She had also directed state.funded pro .

jects in elemeotary career education and in
EPDA project to prepare curriculum

specialists in career dod occupetional educdtion,
Dr. Peterson brought to:the

project a comprehensive knowledge of every aspect
of career guidance at ell

levels K-adult.

Mrs. Jailet lreichel served as,Associate
Director from Jeeuery 1, 1976,

until Aueust 311 1976, On September I, 1976, she assumed the
duties of project

director, replacing Dr. Peterson,
Mrs* Treichel had previously served aS a

curriculum specialist on 4 federallyefunded career
education project and as aP

EPDA fellow at the University of Illinois,
Mrs. Treichel coordinated the

writing efforts for the PAGE 2 materiels end wes
responsible for all dissemina .

tion activities.

Mrs. Joyce Felstehiusen served is a steff member on the project from

Jaeuary I, 1976 uetil December 31, 1976. Mrs, Felsteheeson brought to the

:project a background iP vocetiolal educatioe followup, She had previously

Served as project director for a
state.funded project to develop a followup

system,
Mrs. Felsteheusen had also beee, dr' EPDA fellow at the University of

Illieois before joining the PAGE 2 Project.

Mrs. Sherm Wiesemann worked full time on the project as projec assis-

Ner background in vocetional education and
Eeglish wis very valuable in

preparing and disseminetine PAGE 2 Project materials,

A functionel approdch was used by the project steff, Throughout the

project, there was input from many resources and it appropriateetimes the staff

worked together as a group. At other times it wes beneficial and expeditious

for essigements to be deliouted and
individual effort resulted:,

Additiolal iodividuals were ideetified to serve on 8 National Advisory

Committee for the project. These individuals represeeted local school districts,

universities, state offices of education,
professional organizations sech as the

12



lgeritan Vocational Association and the American_Personnel and Guidance Associa-

tiOn, the. National Advisory 'Council on Vocational Education, and the United

States Office of Education. Individuals providing this assistance were:

Howard Avery, Head Consultant for Guidance and Occupational'

information, Department of Adult, Vocational and Technical..

Education, Illinois Office ofEducation

Dr. Gene Bottoms, President, American Vocational Association,

Georgia Department of Education

Avon Crawford, EleMentary Career EdUcation Curriculum Special-

ist, Des Moines Public Schools

Winifred French; Guidance and Counseling Consultan- DuSable

High School, Chicago Public Schools

Eldon Grossner, LEA Services Manager, Illinois Of-ice of Educa-

tion

Dr. Norman Gysbers, President., American.:Personnel and Guidance

Associationand Professor of Education, University of Missouri-

Or. James Knott, Director of Placement, Career Planning and

Platement Center, Eastern Illinois University

Donna Martin, Career Education Consultant, iiiiholS Office of

Education

Warren Means,.ExecUtive Director, United.Tribes of North. Dakota-,-

Development Corporation, Bismarck, North:Dakdta

Dr. Betty. Newlon, Assistant Professor/career Education Spe-

cialist, Department-Of Counseling and Guidance, University of

Arizona

Reginald. Petty, Executive DiTector, NatiOnal Advisory -Countil

on Vocational Education, Washington, O. C.

Dr. David,Pritchard, Bureau of Occupational and Adult Educa-

tion,'United States Office of Educatioh::.

Victor Van Hook, Past President, American Vocational Associa-

tion, Oklahoma State Department of Vocational-Technical Educa-

tion

Raymond A. Wasil, Director, Division of Guidance and.Testin9,

Ohio Department of lducation

ProiectiPhases. The project consisted basically of four phases:

I. Search Phase, At the beginning of the project, the staff gathered

and,reviewed numerous Career guidance, counseling, placement, 4nd follow-through.

13



materials ,which were already in existence before the PAGE 2 Project began. For

example: Career guidance needs assessment forms were found in Georgia; place-

ment and followup components- were located ln- Florida, Micnigan, Ohio, and

.Illinois; a currieulum-based career
guidance model had been developed in

Missouri.; and materials to Support sex-4air career guidance practices were

locatedAn Massachusetts.

These materials were reviewed in order to extract some of their compo-

nents and translate them into a comprehensive alternatives-based model for

guidance, counseling, placement and follow-through.

2. Materials Develo ment Phase. During this phase project staff iden-

tified a consieras e num er 0 career guidance staff development needs. Role

statements, counselor functions, trends, recommendations, needs, skills, roles,

competencies, problems, and issues relative to career guidance staff develop-

ment were identified. Based upon data gathered and data already available,

an instructional resource package was developed which included instructional

modules focusing on:

a. planning a career guidance program;

b. implementation approaches for a curriculum-based career guidance

program; and

c. planning a job placement program.

3. Field Testin Phase. The PAGE 2 Instructional Resource Package was

field tested at t ree sites:

a. Site A included two small rural neighboring school districts.

Each district had an enrollment of less than 1500 students.)

b. Site B had a district enrollment of approximately 2400 students.

c. Site C had a district enrollment of almost 19.000 students.

_-

4. Dissemination Phase. Dissemination and utilization were constantly

considered aTiae-MITT-EFF617ghout the entire project. The major dissemina-

tion activity took the form of a National Dissemination Seminar. Each state

and trust territory was invited to send an official representative to the

Jneeting. After the seminar, states and trust territoriesrepresented at that

meeting received three of the PAGE 2 Instructional Resource Packages. The

seminar activity not only familiarized persons from all over the country with

the materials but also enabled project staff to provide some motivation and

possible ideas for future dissemination in each state and trust territory.

Summary of NI* Project Activities .

the maJor objeCtive of the PAGE 2 Project waS to develop, test, and

sseminate &flexible model for planning, organizing, and administering a com-

prehensive K77.adult guidance, counseling, placement, and follow-through program.

Rowever, as educatort began to hear about the project, a number of reedests

for,speaking engagements and consulting assignments were directed to PAGE 2

14
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Project staff. The following list of activities, however, include on y those

that are considered to be Major activities in the development.of PAGE 2 materi-

als:

1. The following staff members were hired for the project in JUly 1975:

Dr. Marla Peterson, Project Director

Mrs.8haron Wiesemann, Project Assistant

Letters were sent to 79 publishers requesting information on

materials they have developed which 'might be appropriate to-career

_guidance.

Materials were requested from Several federally-funded' projects

which were concerned with career guidance.

ERIC system printouts of abstracts whiCh might be appropriate for

the PAGE 2 Project were requested and reeeived. Selected materialS

were reviewed on microfiche and selections of relevant materials

made.

SoMe liMitations Were established for the-project by project staff.

Major-staff effort was directed at reviewing career guidance

materials that Were generated from projects funded under Parts C,

D, andIJ)f the Vocational Education Act. Commercial 'materials

reviewed were those that: (a) resulted from Part C, 0, and I

efforts,. and (b) were deemed by guidance'and counseling experts

as outstanding.

The following sources were also contacted for Possible-materials:

(a) Part F EPDA guidance and counseling projects;'(b) National

Institute of Educatidn'guidance and counseling projects;. .(c).--guid-

ance and counseling 'projectsJunded by the'Burealdof Elementary

and SecondaryEducationI (d).guidance and counseling projects

funded by'the Fund for Post Secendary Education; and (e) Manpower

and CETA- guidance and Counseling prOjects.

On September 3, 1975, two staff meMbers visited the ERIC Clearing-

house on Guidance and Counseling, at the University of Mfchigan,

Ann Arbor, and obtained documentS not otherwise available .
from the

ERIC-system.

On,September 10, 1975, twO staff members visited the Center for

Vocational and Technical Education at The Ohio .State University to

talk-with Center personnel-working on'career guidance projects.

9. During September 1975, Information DocUment #1, "AnOverview of

The Programmatic Approach to .Guidance Excellence: Project, was pre-

pared' and made available for distribution to interested persons. .

10. During September 1975, ResearCh Document #1,. "An Analysis of Seven

Documents Related to Personnel Development Needs for Career Cuid

ance,"-was prepared. This document was directed at providing the

theoretical' basis for. PAGE 2 Project efforts.

7



During the month of October 1975, a tentative list of modules to

be included in the Instructinnal Resource Package was developed and

initial writing for the Career Guidance Facilitator's Handbook

began.

12. The National. Advisory Committee for the PAGE.2 Project met for the

first time'at Eastern Illinois University, November 25, 1975. A

total of 41 persons attended that 'meeting.: Of that number, 10 were

advisory committee members. :Others.attending-included: (a) Dean

of the School of EdUcation,--(b) Director of Occupational Teacher

EdUcation, (c) Illinois Office of Education personnel, (d) occupa-

tional education educators, (e) counselor educators, (f) instruc7

tional personnel,from the School of Education at Eastern, (g)

iiroject directors, (h) graduate students, and (0 PAGE 2 Project

staff.

,Three staff members attended the-1975 American Vocational Associa-

tion Convention in Anaheim, California. .

The Phi Delia Kappa education planning model was examined as a

possible model to be used with the PAGE 2 materials..

In_Jahuary 1976, Janet Treichel joined -the-staff full time as

Associate Director, and Joyce Felstehausen joined the staff full-

time as K-adOt coordinator.

During January 1976,.a format for the-instructional modules was

-devised by project "staff.-

In'January 1976, project staff met for the first time.with per-

sonnel who Were' to conduCt the field- testing of PAGE 2 Materials.

18 A career guidance goals card sort was developed in January 1976 as

an evaluation tool to be used with workshop 9articipants.

19. During the period January 1, 1976, to March 31, 1976, major effort

was directed at writing, pilot testing, and revising three instruc-

tional modules: (a) Planning a Career Guidance Program, (b) Imple-

mentation Approaches for a Curriculum-Based Career Guidance Program,

and (c) Planning a Job Placement Program.

20. In March 1976 one staff member met with school district personnel

throughout the state who were involved with pilot placement pro-

grams. Data collected from these persons was used for development

of the placement module.

21.. Multi-media materials to support the three instructional modules

were developed during April 1976 by project staff and graduate

assistants.

22. The evaluation ahd introductory sections of-the Career Guidance

Facilitator's Handb9ok were completed and reviewed-by the entire

project staff in April 1976.
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2' Arrangements w re made during April and May,1976 for the PAGE 2

National Dissemination Seminar.

24. In May 1976 project staff developed a field testing evaluation,

handbook and met with field testing staff to discuss evaluation

procedures.

25 A mock-up of the entire-PAGE 2 Instructional Resource Package was

completed by projett staff during may 1976.

26. The project director and essociate director met with Dr.' David,

Pritchard, project monitor, and .Donald Jordan, USOE Media Clearance

Offtcer,.on May 25,, 1976, to determine media clearances needed for

the PAGE 2 materials.

27. The PAGE-2 materials were field tested ifithree one-_eeKworkshops-

withftirIllinois school districts during June 1976. -.Field tetting

was conducted by-project personnel who were developing a locally-

based career education .and career gutdance inservice education

-model. .The- project waslunded by the-Illinois .Office of Education,,

Department of Adult, Vocational and Technical Education,

28. Letters Were'sent to-50-state directors of.voCational education and

five trust territory directors of vocational education announcing

the PAGE 2 National _DisSemination Seminar and requesting a repre-

sentative-from each state and trust territory.

29. Specifications for the PAGE 2 Instructional Resource Package were

prepared by project staff and sent to prospective printers.

30. KOwa Graphics, Champaign, illinois was selected as the'printer

for the,Instructional Resource Package.

During july and- August 1976 field,testing data,waS analyzed by

project staff in.cooperation.with statistiCal,-evaluation,,and

computerconsultants.

32. A request to extend the. project _two months until February 28).1977,

was requested and received. The extension did notrequire the

allotment.of additional -funds.

On September 1, 1976, the,associate director assumed the duties of

the project director.

34. The Career Guidance Facilitator's Handbook was revised during

September 1976 based on suggestions made by field testing personnel.

35. During September 1976 project staff compiled the PAGE 2 Technical

Report.

36. Beginning in September materials contained in the PAGE 2 Instruc-

tional Resource Package were delivered to the printer.

17
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37. In October 1976, the project director, attended 'the National Voca-

tional Education Research Conference in St. Louis MiSsouri

One staff member attended the Illinois Guidance and'ipersonnel

Association meeting in Chicago, Illinois, on November 4-5, 1976.

39. Two staff members attended the ComMissioner's Conference on. Careeir

Education in Houston, Texas on NoveMber,7-10,.-1576

40. -Two staff members attended the Invitational Conference on. Pr_

fessional Preparation in Career Education- in.Springf;i.eld,

on November.29,1976.:

41. Mr. Kent Frison was:employed .by the projectas' n evaluation:-.corh..

sultant to assist project:staffwith -evaluation procedures and

methods:for the National DiSsemination Seminar'.-
v-

.
_

4- -On'NoveMber 17, 1976, project Staff and two'consuliants. met 46

Springfield, Illinbis, With.fiveArembers-ofthe'PAGE,2 National:

Advisory Committee and two othem-seleCted tensUltanti.' -At the:

Ameting a. trial run bf . procedures planned for theAatlopallAssemt,

nation Seminar,was.conducted.

4 ,Plans'forthel4atiOnal:DiStemination
Seminar were finalized during

November'1976. Thirtynine,states,.:tWo-trust-territorie
and.

ashtngton,r0. C. identified a'representative to attendLtjsernir.ar.

44. All: materials for the PAGE 2, inructional:Reseurce-Papkage were

received from the printer by December 1, 1976.-

45. Three staffnemberS attended the 1976 American VocationatASiecia-

.tiOn Convention in HoustoNTOas.

46. .0n December 4, 19764 at the AMerican_Vocational Association COnve

tion, the PAGE 2 National-Dissemination Seminar' Was.held. fifty-7

twopersons attended-the seMinar. 'Of the .52 persons, 35 persons,

were-attending as offtdal state representatives'.

47. An evaluation report Of the NationaLDisseMination Seminar was

delivered to the projebt director,by,the evaluation consultant On .

December. 17, 1976.

During,January 1977 project' s aff AsSembled the,PAGE 2.Instructional

Resource Packages. ,

,49. PAGE 2 Instructional Resource Packages were, prepared for mailing

and three.copies were sent to stateS and:trust territories during ,

February 1977.

jhejinal report was sent tb -heil.S-0.E.-on. February 28, 1977.

1
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Chaptet II

Niect Phases

As-the PAGE 2 Project developed, it became evident that the project

:7Would Consist of four Major phases...These Were:
,

I. Search Phase

2. Materials Development Phase

31 Field-Jesting Phase

4. Ditsemination'Phas0,

Seaull Ftpsé-

In.recent. years aeonsiderable ameunt of worklias been done in the

develeOment of components of a comprehOnsive'careerAuidance 'program. Career

planning, follOwup, needs asSeStment, curritulUM-based guidance, placement,,spx-

fair 'guidance, and many.other-guidance comPonents have been-thefoCut ofjunded

OrojectS nationwide. Comprehentive Carper guidance is ;concerned with: -501f'

concept, role relationships, 5elf deVelopment,-tnterperSonaleffectiveneW
skills-, decision making, future thocLValUes,clarification, lifestyle value5,

work attitudes, assessment Instruments andtelf-appraiSal teohniqUesi..coMPUteN

ized Career -occupati-onal . information,\individuaLand-groUpcounseling,
andjilany

more.' Career guidanee:is shifting:froM.a.crisis Or problem-Centered orientation

to.aHlife career_developmentorientatiOn. Personnel responsible-for. deliVering

career guidance to studenttare beginning-to vieW their efforts aSI-PnrograM"

rather than at '!activities." New Methods, skillt, and resources .are-..emergf6'

in keeping. With-the changes,taking place ineareer-vidance.

There is a growing awareness that career guidance is anchored in two

ma or concepts:

I. Guidance 15a continuous-Aevelopmental process..

2.. Every .aspect ofthe school:has significancelor career

develoOment.

To identify previous project5 ahd materialt from_whichgUidance compe-

nents could be extracted-and_translated.Anto
a,comprehenSive system of career

.gUidance, the-PAGE 2,Project-ttaff-tonducied 6 thorough search for' pertinent

information. andjnaterials.- Somelimitationt for the project were established.

IT Project staff. It- waS deterMined that'major-staff effort would be-dirdcted

6-t rtviewing-care0r guidance materials that, wereAeherateOrom projects funded

C, D, and rI of the Vocational-Education Act.' ComMercial materials.

-.reviewed were those that:. (1) resulted-from-Part:C--4-an-d-17effortand



(2) Were deemed.by guidance and counseling eXPerts as outStanding. As a.

A'.esult,- letters were-sent to:79. publishers requesting-informatien bn career

guidance materials and materialS were requested from several_federally-funded

projects coneerned with career guidance. ERIC system printoutS7of,abstraCts

which_might be_appropriate for the.PAGE 2 Project were requestecLand7received.

Selectecimaterials were revieWed on Microfiche-and seleCtions'ef ',relevant.

Materials-to. be aCquired were made.

The following sources,were also' contacted for possible materials:,

.(1) Part F r EPDPLguidante and counseling projects; -(2)Aatienal InStitutp,of

Education guidance:and counseling projects; (3) guidance-and --counselihg.erojects

.
funded 'by the -Bureau of Elementary and Secondary Educations.(4),:guidance and-

Counseling-projects...funded by- the-Fund for-Pest-Secondary Education;''and (5)

MariPower and CETA,guidance and counseling projects.

.PAGE 2,Project staff'also consulter:1'0th a number of experts in the

fields of guidance-and .counseling and vocationaleducation-during the seareh

-phase of-the project.' The ERIC Clearinghouse-on'Guidence and-Counseling a'L..

the_University ,pf Michigan, AnnArber; Made available their library to projeet

staff for the- search.- -.Project Staff Visited the Center-for Vocational and-

-Technical Education at The Ohio,State University -Lb consult with CenterHper7

-sonnel who Were presentlyl-lbrking on,projects concernecrwith career guidance.

Materials from all over th-e-briited States were received at the PAGE 2

Project headquarters.

AS a result of the searchphase ofthe project, a-research document

was.developed by'PAGE 2'Project staff. ,This documentivas entitied)1An AnalysiS-

-of Seven Documents Related-to Personnel Development,Needs for Career Guidance,"

_The document Was-.Oneeffort Which.Was directed atTroviding. the theoretital

basis for PAGE 2 ProjecCefforts. In writing thiS'paper the'following seven

AocuMents were thoroughly,reviewed by -pOjectstaff order-Le identify sothe

general career guidance staff,develbement needs ancitrends:-___

h Career. Edu a on: An-APGA-Position.Pa-er which was

a_opte y e oar o Directors o t e American

Personnel'and Guidance Association at its'meeting,

December 12-14, 1974.

Counsel-ingland GUidance:' A Call for Chan e which ,

constitutes,the i eport o t e atiopa 'Advisory.

Council on Vocational Education, June 1,.1972.

"Caeer GuidanceWhere. We Ard and What WeAeed

'Chapter:7 of Career Guidante: , A. Handbook of Methods

-by Robert E. Camp e et a., Co umbus.: Charles E.

MerrilLPublishing ComPany,'1973,

"Life Career Development:. A Student Needs Framework

for Career Guidance," Georgia Career Guidance Project

Newsletter, Vel. 1, No. 2, May 1975.
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5.. Carper Guidance
of-an

Counselin and Plabement, Elements
1 Fra-T-6W--

Deve opment erspective iy rman C. Gysbers and

Earl J. Moore, University-of Mistour --Columbia,

February 1974.

uttrative

"Counsel-Ors and Career Education " Chapter 15 of

Career Education: Contribiltions to an Evolvin

Aito ectiob o tapers y ennet _oyt,

a e Cit. OlympuS Publyshing. Company, 1975

"Vocational Edudation-Research PrograM7-Present and

Future ImplicationS for Guidance" by DavidApritchard

-- in the. Newsletter'for Guidance 0ivision of the-Ameri-

canNocationa Lssociation, pecia Conyention ssue,

Vo . , o. , Ictoser 4
.

Some_of these tiocUMehtS'were based on student needS assessments and some

-were based on:the:Opinions-7ot professional:guidance.personnel. -,EachCdoCument

WAS distussed in order/to proOde an- accurate understanding of the_ authors'

intent. The following twenty-Oe,perSonnel-development items were specifically

mentioned in one op/more-of the7doogments. Althougfithe items- are not parallel

.
in that thdy.represent role statements, counselor functions,lecommendations,

'trends, needs,'skills, _roles, competenCies, problems'and isSues, they,do, how-

ever,'all relate to staff development prog-ramsfor-career guidance.

1.

_

'Program planning/curriculum develbpment/career guidance needs.

assessment

Program evaluation

.Teacher-counselor roles in bUrriculumbasedcareer guidance

Community involvement/field trips/community counseling...

resoUrces

Experienced in working with business',industry, and labor

-'Communicating career education concept to school pertonnel

and general public-

7. Parent and.family iiivolvemen

8. Placement

Y. Followup and job adj0tment'

10. Specific population.subgroups

11. Post high school Me hods and procedures

12. Counselor as change agent

1
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13. Group guidance techniques role playing, simulitions, etc.

14. Helping-students develop-concept of self:an; interpersonal,

effectiveness skills

15. Decision Makingprotess

16. HelOing students cope wi h future. shock and change

17. ,
Teaching intervieW skills,

18. Shift in values/work valOes Clarification/llfestyle'valuei

19.- Use of-nett assetsment inStruments and-self appraisal -tech-

niques

20._ Computers and other-careerguidance and occupational infor-.

mation hardware/software. -,=

21. Use of paraprofessionals and suOportspersons

This was only one' of'a number.of effortssby PAGE 2 Project staff to

identify items relevant to personnel developMent-for career guidance, -Nothing,

was inferred about':(1) the-number of Career guidance competencies-already

possessed by career-guidanee personnel in varied settingsv (2) the-degree.to

which these:competencies'are possessed, and (3) the 'personnel development needs

as expressed by practicing career,guidance persOnnel, ,Rather, this wai- a point

from which to-begin moving in determining,the content of the PAGE 2 Project

materialS.

Materials Detre lop eat Phase
P

-The efforts of all staff members were corrcentrated on the development

the,PAGE 2 materials from January 1976.until June 1976 when the field testing'

occurred,'- Duringthis time-a considerable amount of datd wasAathered relative

to, competencies,Which career guidance pemonnel believe they aTreadpossess,

the extent to which areerguidance personnel believe careerguidanCe competen7

cies are needed, and how career guidance perSonnel in 'varied settings:View .

needed competencies fOr.career 'guidance personnel and the extent to which such

competencies are needed.

-_Dased -upon data gathered and data already available, the PAGE 2

Instructional-Resource Package was developed by project staff'. The PAGE 2:

Instructional_ ResourcePackage focuses on some of: the elements which are impor-

tairtto a comprehensive career_gUidance program. It was -the philosophy of the

PAGE-2 Project staff that-to make-fli-e-Figt use-of,tareer-devatime6t7principlesv

actiyities, resources in.the:school, and community resources, . sehodi personnel:,,

should. learn -how-to identify and use Such_ resources and expertisein a teaM

approach to career guidance. In order tq accomOlish this, counselors, teacherS,'

placement-coordinators,=educational and'occupational,specialists,administra-,-

tors, and community:personnel should be afforded an opportunity to participate

in inservice programs with activities designed to deVelop a comprehenSive

----career-gui-dance-program.

14
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The purpose of the PAGE 2 instructional Resource Package is to provide

inservice -training materials that will enable career guidance personnel and

others to.assess individualand institutional needs,-determine goals, state

'objectives), decide on appropriate activitieS, and deviseAppropriate evaluation-

procedures When'planning and implementing Career guidane613regrams. The PAGE 2

program isa planning program--not a prescriptive program. Alth-ough designed-

primarily-as inServic-i Materials,-the PAGE 2 Instructional ReSburce Package is

also appropriate for use-.in pre-service undergraduate and-graduate programs con-

cerned with career guidance, counseling, placement, And folToWthrough.

is lm'ortant to understand that PAGE,2 materials do not -our or-- o

reoresent a terta caree u ance ro ram. Rat er, P G Project staf .

eye_opeo iriservice -training materia.s or three career guidance-componentS.

Through,d 'tolleettdduring the course of the project and data available to

project sra f fromHother sources, these three components,were determined- to-be

high priority staffAevelcipment needs ofcareerlUidance Personnel. The three

components are:
1

1 PrograWPilanning

2. Curriculum-Based Guidance

3. Job Placement

The PAGE 2 Instructional Resource Package'includes:

-

Career:Guidance Facilitator's_HandboOk -_See Appendix A for,

COntents page,. is an_ dok-is :.esigned to provide,some

suggested- formats for career guidance inservice training._

-Contained in the handbook- are:-

a. lo-WOrkshop Strategieg,- These strate.gies are,

best descritled_as some helpful hints and sug-
--geSted procedures for a workshop leader in

order to makethe:job, of preparing-for a work-.

shop a little easier. SUggested checklists,
information gathering forms, activity planning

-forms, etc.-have been included in this section

as possible "helps" forthe leader.,

Evaluation Seption.- This seCtioncontains some,
techniques the workshop leader or instructor
ma'wisb to use for evaluation purposes when

using.the PAGE 2 materials,' The'evaluation

.

procedures are designed primarily to assess:
(1) overall instructional.effectiveness and
_(2) attainment of_lesson goals. :Suggested
evaluation techniques have.been given_for the

goals within each module and-lesson.

. itiodules - Three instructional modules are
-included in the,package: (1) Planning a

Career Guidance Program, (2) Implementation



Approaches for a Curriculum-Based Career Guid-

ance,Program, and (3) Planning a Job Placement

Program. The lessons within the modules.pro-

vide structures that can be modified to meet

the needs of a particular group. Lessons

within each module are designed to be used with

the other lessons or separately. Modules may

also be used separately or in a series with the

other modules. Suggested activities for a two-

hour workshop up to a four-day training session

are offered. The modules are designed to help

career guidance personnel implement some of the

components of a comprehensive career guidance

program.

Woters - The last sectionof the,.handbook, con-

tains master copies of alrhandouts and trans--

parencies,included in the ifistructional package.',

The-workshop leader-or instructor.may use,these

copies as original masters from which to:pre-

pare transparencies and duplicate thefnumber

Of handouts needed for a.specific actiVity.

Career Guidane-Goals Card SOrt-becks. -Iwenty-eight card

: are provi e or use n aneva_uation,activity. -This

is an optiOna.Z activity which- maY be used to'deteTmine

-awareness of career guidance goals. Each of the:28 cards

in the deCk contains a goal statement and clarifying 'state-

ments. Eighteen of the 28 goals are commonly,considered

in the literathre to. be-career gUidanCe.goals. '.The other

ten,. WhileAlerhaps being guidance goals, are not necessarily

:high priority career guidance goals. Inttructions for the

card sort and,Mandouts,with
identifying EV numbers, are

included in thelValuation section of the Career Guidance

Facilitator's HandboOL,

Missing Square PuzZle. Two envelopes labeled "Missing ,

Square PuzZle-arejncluded in the Instructional Resource-

.Package.- Within each envelope are four smaller envelopes

each containing four puzzle pieces. Instructions Tor.the .

puzzle 4nd accompanying handouts are found in Module I.,

Leon 1.
-

Plannin .Boards and Markers. twenty-eight planning boards
1366T57-i7iTiii--571(45 markers in each: package) are

contained in the instructional Resource .Package. The

planning' boards and markers: are u,sed in Module I and III

---

'Career Guidance Goal Statements. Twenty-eight green

enve opes eac conta_ning Caree f. guidance goal sta-e-

Thments are included for use with activities in Module.I.-
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job Placement Pro am Objectives. Sevenyellow envelopes_

eat containing _o p acement pregram objectives are

included for use, with activities in-Module III.

Extra Sup lies. The envelope marked "Extra Supplies" con-

tains extra markers, (2) blank green career guidance

goal statement-Cards, and (3)' blank'yellOw jobplacement

program objective cards. .

Instructions for using, these

replacement supplies are found An Module I, Lessen 2 and

Module,III, Lesson I.

Technical Report. A document describing field testing pro-

-cedures is contained in the Instructional Resource Package.

The actual materials in-,the Instructional. Resource Patkage,have been

.designed-to accommodate- kmaximum of 28 participants per session.

A consistent, format, parts of which were adapted from the Phi Delta

Kappa education planning model, was uSed to develop the_PAGE 2 materials. The'

format was designed'for ease of use.by-the wOrkshop leader or instructor. As

career guidance conCepts and components are introduted and developed,- recogni-

tion must/be given to the unique-needs of individuals. The format of. each

module arid each lesson provides thenecessary &insistency and also makes it

possible for the workshop leader or instructor to individualize a module as

circuMStances warrant.

Each module is self-contained, incorporates a variety of activities,

arnd includes two or more lessons to be accomplished in an approximate time

period.

The basic format for each lesson is:

Goals. The basic goals for eaCh lesson are s -ated in

1-5-Fia: terms.

Groul Size. The maximUm number of persons for:the lesson

is gtVen. A second statement may appear indicating that

some' activities will involVe establishing small groups of

a specific-number of participants.,

Ttme Reonired., The approximate length of time needed for

the-Tesson-fg' given.

MaterialS. A list of all needed mate'rials for the lessbn

TjFovided. This list will include the handout (HO) -

numbers and titles, transparency (TR) numbers' and titles,

and any-other materials necessary for the activities in

the_lestonl

Ph sical Settin. The physical facilities_most conducive

to t:e attiVities'in the lesson, are specified along with,

any media equipment. needed.

2 5-
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Procedures. The content of the lessons involve .both

inStrUctional and practice activities. Participants will

,be involved. in "hands on" activities to develop competence'

in wprking,with career guidance components=and implementing

pregramt.

To illustrate the style and content of the modu es and lessons,Aesson-

2 from Module I follows onTage§,

----- ....... ,-
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11/1001JE

CEO .Nall

Lego

600ls for 5rooroluitto oirigno

Goals

1. To mate participants aware
of tne goals of a comprehensive career

guidance systs,

2. TO identify individual
priorities with regard to

comprehensive career

guidance goals,

3, To demonstrate an
approach the Cio be used for arriving at group

conSEllsts on career guidance goals,

Grog Go

llaximum hober--18.
Some of the activities

involve the establishment
of

sill tast groups of 5.1
participants per group.

Tot kuird

Approximately hours

hialorials

Duplicate the following
handouts, (H0s) in the

quantities ind cated:

HO 3; "Directions for ,1ndividual
Oatg of Soals"--1 per,participant,

PO 4: "Career Guidance Coal
Statements Rating Sneet"--1 per par-

,

ticipant

'Directions for Small Group, ROund
1 "--1 per small group

"Smal I Group Mathematical
.Averages"--1 per snail group

, 110 "Oirections for Small Group, Round
1"--1 per small group

"Career Guidance Goal
Statsents"--1 per participant.

PO
"Career .Guidance Goal Statements

SuMmary Sneet"-1 per par--

ticipant

114r1IIIP etatomontc.-1 nPr participant

PlaoRifl Poards--1 per participant

Poncils.,1 per participant

Raper-10 sheets

"Extra Supplies" envelope

;
'Career Guidance Goal

Statements Summary
'OH "

Transparency marking pen (non-pernanent)

Physical Sottiq

4 large room with
tables ad an overhead

projector is needed,
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Part 1

Procedures

1. Explain to the participants that they are about to participate in an

activity that will:

help them become familiar with some of- -e goa s of a compre,

honsive career guidance system .

cause them to think about the impor ance they would attach to

each of these goals.

Remind them that new trends in career guidance call for a team approach

to delivering career guidance services,: input from teachers, counselors,

administrators, students, parents, and- community members is needed to

establish-the goals for a career guidance program. First they will be

asked to rate independently the career guidance goals which they are

:about to receive.

2. Distribute the following materiaTS to each par ip 2

1 planning board
1 package of career guidance goal statem6nts

1 package of markers
1. pencil

Explain the procedbres to be .used in rating the-career guidance:goals:

a. Make sure the participants have the planning board in front

of them, because they will be using the board throughout the

activity.

Ask participants to open.the package labeled "Career Guidance

Goal Statements." The package should contain 18 green career

gUidance goal statement cards.

c. Ask participants to open the package containing the markers

Tho package should contain 4g-markers.

Participants Should check to see that they have the correct number o

items.

NOTE: If items are missing, replace them from the envelope labeled

"Extra Supplies." If a goal card is MisSing, participants
should-determine=the- number- of the missing .card and prepare

a new card by writing the=gOal on 1 of the blank cards in

the,extra supplies enveloPe.

21
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Ask participant- to read each of the green career guidance goal state-

ment cards. As they examine each goal statement, they should read the

:similar vials associated with-it., 7he,similargoals listed under each

of the goal statements are important for
understanding the goal state-

ment. As they read each card, they should ask themselvet:

HOW IMPORTANT IS THIS CAREER GUIDANCE GOAL FOR OUR SCHOOL SYSTEM?

Have participants place the goal statement cards on the planning, board

in the spaces provided. The tards shbuld be placed in numerical order.

There is 1-space for each card. Ehirphasi:ze that the numerical- order

DOES NOT indicate a priority order. (Pause until all participants have

finished this task.)

Tell participants to place a marker in Column 1 beside each of the 18

goal statements. Each marker has a value of 1 point. Pause until ,

all participants have finished this task.)

Now tell the participants that you are about to give them a series of

directions on how they are to rate the goals. Ask them to listen care-

fully and not move the markers until you have given them the signal to

do so.

8. Tell participants to reread the goal statements.- They should place

another marker in Column 2 for those goals
they believe to be more

important.'

9. Tell participants to read the.goal statements' and follow the same pro-

cedures for Columns 3, 4, and 5 that they Aid for Columns .1 and 2.-

10. Tell participants they must keep in mind the foll wing as they rate the

goals:

a. All 45 markers must be used. Each marker has a value of 1

point. For example, if they wish to assign a goal a rating of

0, theR markers must be placed in Columns 1, 2, and 3.

At least 1 goal statement must have 5 markers (5 points)

it.

_eside

c. A maximum of 5 marker (5 oints ) is allowed for a y 1 goal

statement.

d. It is not necessary for a goal statement to have a7MWrke'r

beside it

e. In the_event they wish to,rearrange their planning board, they

may add or remove'markers from-the-goal
Statements. As they

reconsider the rating given to each-goal, theyshoulq- remember

that-markers must alWays be in horizontal sequence with no

spaces between markers.

3 0

22



11. Distribute to each participant:

HO 3: 'Directions for Individual Rating of Goals"

,H0 4: "Career Guidance Goal Statementt Rating Sheet"

12. Tell:the participants that tf they need to review the directi ns they

.
have just been given, they can refer to HO 3 "Directions for Indi-

vidual Rating of Goals."

13. Ask participants to look at HO 4: "Career.Guidance Goal Statements

Rating Sheet." When participants have finished rating the goals, they

will transfer the-.total number of points assigned each goal to.Column 1

(Individual) on the rating_ sheet.

14. Tell the participants that they can, now go to:work. Thetwill,have no

more than 20 minutes to comPlete-tilis activitY. Participants should

be told that after- they have finished this- individual activity, they

will then work in small groups to arrive at a consensus on the goals.

NOTE: Participants should beassigned to 4small- groups zonsisting

of 54 members. Assignments to the'groups may be made in .

various ways. HOWEVER, MAXIMUM BENEFITS WILL BE RECEIVED

IF GROUPS CONSIST OF INDIVIDUALSREPRESENTING VARIOUS GRADE

:LEVELS, ADMINISTRATION, AND. COUNSELING FROM THE SAME SCHOOL

BUILDING.OR THE SAME SCHOOL DISTRICT. .This is not -a nec

essary condition for effective.groups, but is desirablelor

the particular activity that-is being undertaken. IMPORTANT:

WHENEVER A SMALL GROUP ACTIVITY.00CURS, PARTICIPANTS _WILL

ALWAYS WORK IN THE SAME GROUP.

15. When participants-have ftnished rating the goals, "have.. them count to

'make sure they have-45 markers and 18 career guidance goal statements

before returning.these items to the appropriate packages'.

NOTE: -If items are missing,'replace,them from the envelope labeled

"Extra Supplies." If a goal Card is, missing, participants
should determine the number of .the missing card and prepare

a-new card by writing the goal on 1 of the blank cards-in

the extra supplies envelope.

16. Ask participants to return all planning baords, packages of career

guidance goal statements, and packages of markers to you.

17. Remind participants thaithey will need the."Career Guidance Goal'State--

ments Rating Sheet" for the next activity.
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Part 2-

(Round 1 Group Activity)

Procedures

1. Ask partiCipants-to proceed to tables where they will .work in the small

group to which they -were assigned (4 Small groups of 5-7 .partiCipants

Remind -them that they should ttke HO 4: "Career Guidance.Goal State,

ments Rating Sheet" to their group.

Explain that the purpose of the group activity is'to reath c risensus

or_agreement on. the 18 career qui-dance goals.' There will be 2 roUnds

before consensus is reached.

3. Arbitrarily assign each group a number (1,=2 or-4).

.Allow each group 2 minUtes to select a group leader.

5. The task for'Reund 1 is te obtain a mathematical average for each of

the 18 career guidapte goal statements. Carry out the mathematical

average 2 places.

Distribute.the following materials to each gr6up leader:

1:pencil
1 copy OM 5:. "Directions for Small_ Group, Round 1"

l'coprof HO 6: "Small- Group Mathematical Averages"

7. Ask the group leader to read-the directions en HO 5 to thehgroup. 'Each

group'should-follow these directions. Tell participants that they_

should complete this activity within 15 Minutes.

3 2
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Part 3

(Rourid.2 Group Activity)

todures

1. Explain that the mathematical averages which the groups just prepared.

will now be used as a guide to help-obtain group consensus on the

rating of each goal.

2, Distribute the following materials to each .roup leade

1 planning board
1 package of career guidance goal statements

1 package of-markers
1 copy of HO 7: "Directions for.Small Group Round 2"

Distribute 1 copy of HO -8: "Career Guidance-Goal Statements" to each'

J.)articipant. ,

Tell the partic pants that they can refer -a HO 8 if they cannot see

the goal statement cards.

Ask the'group leaders to read HO 7 to oe group. Each group should

.follow these,directions,-,Tell partitipants they will have no more than

30 minute8 to complete thisactivity.

When consensus has been reached in each of the 4 groups, 56Mmarize the

results:

-.Distribute 1 copy of HO .9: "Career"Guidance-Goal Statements

Summary Sheet",to each participant..

b. Place TR'2: "Career Guidance Goal Statements Summary Sheet"

(same as HO- 9) on the overhead Projector. ;Record the small

-group scores 'for each goal ih the coldMns indicated on the

summary sheet.

c. When the large group total .has been computed for each goal,

rank the goals. _If several goals have a total_ of 20, each of

these goals would be assigned a priority rankfng of 1. If

several goals have a total of 19, each of these:goals would

be assigned a priority raOing of 2,- etc..

Stress that assigning priorities to goals is a useful deOsion-making

tool for a school district as it indicates the goal areas in which

schools should_p1ace the,Most emphasis.

pptiOnat:.: Explain that it is possible to obtaineven greater decision-

making, information by noting the degree of-agreeMent or disagreement

among:All the consensus 'groups in the rat-Dig for'each goal. ,The greater

the degree of.agreementi ttie.more confident school district personnel

25
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can be that they would be supported in the allocation of .-esouTces or

initiation of programs either to meet an important,goal or de-emphasize

'an unimportant goal. The estimated population variance(s)As a useful'

tool for indicating the degree.of agreement (or disagreement) .among

consensus group goal ratings, The lower the estimated population

variance, the greater the degree of-agreement among: groups as to the

mean score goal rating.,

Thestatistical.formla for figuring population variance is shown on

the bottom of HO 9. ParticiPante ehouid be told that they will not

work-with this- pimula now because itdoes take time. °However, they

may.wish to use it in their local districts-. The statistical formula

is as follows:

S2 = Estimate of populationvariance

N = Number of groupi rating a goal

E =-Sum up the following

X A group's goal rating

3 4
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HO -3

Directions fot Individual..Rating of Goals

Make sure your materials include the following ems:

a. 1 planning board

b. 1. package of 18 green career guidance goal statement cards

C. 1 package of 45 Markers

d. 1 pencil

2 ,Read each of the green career guidance goal statement cards.- As you examine each goal

statement, read the similar goals associated with it.' The 'similar goals listed under

each of the goal statements are important for understanding the goal statement. As you

read each card, ask yourself:

HOW IMPORTANT IS THIS CAREER GUIDANCE GOAL FOR OUR SCHOOL SYSTEM?

Place each goal statement on the planning board in the space provided. Place the cards

in numerical order. There is 1 space for each card. Numerical order DOES NOT indicate

order ofigoal priority. ,

Place a marker in Column 1 beside each of the 18 goal statements. Each marker has a

value of 1 point.

5. Reread the ..goal statements. Place another marker in Column. 2, for those goals you believe

to be more impo

6. Read the goal statements and follow the same procedures for Columns 3, 4, and 5 that

you did for Columns 1 and 2.

Review your planning board and keep in mind the following;

All 45 markers muSt be used. Each marker has a value of 1 point. Forexample,

if you wish to assign a goal'a rating of 3 points, then markers must be placed

in Columns 1, 2, and 3.

b. At least 1 goal statement must have 5 markers (5 points ) beside

c. A maximum of 5 markers (5 points) is allowed for any-1 goal statemen

It is not necessary for a goa.1 statement to have a marker beside it.

e. In the_event you wish to rearrange the planning board, you may add or remove
markers (points) from the goal statements as you reconsider the rating given to

each goal. Remember, markers 'must always be in horizontal sequence with no

spaces between markers.

When you finish rating-your goals, transfel- the total number of points (markers) for

each goal,to Worn 1 of HO 4: "Career Guidance Goal. Statement. Rating Sheet."

9. Count the markers and career_guidance goaL statements and return_them,_ to_the=aPpropri e,

packages. There must be 45 markers and 18 goal statements; replenish as directed.

10. Return planning board, markers, and career guidance goals to the workshop leader.
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HO 4

_Career Gu !dance Gcri Statements Rating Shea

Anstruc ions: Look at the planning board. Record tne number of points you

gave to each of the, goal stateMents in tile Appropriate-column..

Goals

1. Understand relationship of curriculum

to career planning

Understand- how economic conditions

_affect career plans

Appreciate community role in career

development

Understand significance of social

systems within work settings

5. Acquire a sense of-independence-

6. Develop decisionMaking skills

7. 'Develop skills to cope with a changing

work world

8. Develop awareness of preferred lifestyles

9. Acquire effectIve iflterpersonal skills

10. Understand and appreciate-the dis-

cipline of work-

11. Develop career planning skills

12. Implement educational and job- placement

goals

13. Appreciate parental ro e in career

development

14. lievelop a positive self concept

15. Locate and use sources.of occUpational

information-

16. Develop.. positive, attitudes-toward work

17, Develop values clarification skills

18. Value human dignity 3 6

S- e this sheet. You- will use it again.
28
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HO 5

Ruction for Sill Group

Rod 1

1, Read the first goal statement on your
Career Ouidance Goal Stutesuents Rating

Sheet,"

2, Nve each member of your_grou read alou h "r core for that pa Ocular

goal. (Read your score last,

3. Add all the scores for each goal.

4. Record the total score for each
goal in the appropriate box on HO 6: 'Small

Group hiathematical Averages,'

5. Obtain an average by divng the
total score for the goal: by the number of

participants in your group,

cord the average for each goal on NO 6,

liso space Mow to atkil s.

,

Sad Group

Col Slatemots

1, Understand relation-
Av

ship,of curriculum to

career planning

HO

luthomoticol iiversges

Gni Slainni

Tot. 10, Understand and
Atf:. Tot.

appreciate the dis-

cipline of work

8. Understand how
lot, 11, Develop career

Avg. Tot.

economic Conditions fl olanning skills

affect career plans

3. Appreciate community
Avo To

role in career devel-

opment

4. Understand signifi-

canoe of social

systems within work

settings

Implement educe-
Avq. Tot,

tion41 4Pd job place-

molt goals

13, Appreciate parental 4 Tot,

role in career

development

5. Acquire a sense of Av-, Tot, 14. Develop a po-itive Ar. Tot .

independence fl self concept fl

6. Develop decision-
A .

.making_skills
.

7, Develop skills to A

eope with a changing

work world'

To 15 Locate and use

i
Ay , Tot,

Noel:information

sources of occupa-

Tot. 16 Develop positive
Avg, Tot,

Iftitudes :Nerd

work

8. Develorawareness of A . T

preferred lifestyles

Acquire effective
A .

interpersonal skill

17. NvP):, Jps Aug. To ,

O
skill

18. Value hump dignity Av Tot,



HO 7

Directions for SmaH Group

Round 2

1. Each group has.been given a planning board for use in this round.

2. Place the goal statements on the planhing board.

Using the mathematical averages from HO 6 as an initial .guide, the group

arrives at a consensus score for each goal. HO 8 should be used as a

reference if goal statements cannot be seen by all group members.

A consensus score is reached when the majdrity agree upon a score

(4 out of 7, 4 out of 6, 3 out of 6, 3 out of 4, 2 out of 3).

The consensus score must be a whole number (5, 4, 3, 2, I, or 0).

-c. Aemember that all 45 markers must be used.- ..At least I goal state-

ment must have 5 markers (5 points) beside it.

It is possible:

1. that all of the markers (points) will be used before the

group has rated all of the 18 goals.

In this case the group will have to read

through the goal statements and make con-

sensus adjustments as required.

2. that all of the markers points) will not be used in the

initial group rating process.

In this case the group will have to read

through the goal statements and make con-

sensus adjustments because all markers

(points) must be used.

The group leader records each goal rating in Column 2 (Small Group) of

HO 4, puts materials away, and notifies the workshop-leader that the group

has completed its task.
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HO 0

Ca tear Guidance Goal Statements
"These are not in any order of importance.

UNDERSTAND RELATIONSHIP OF CURRICULUM TO CAREER

PLANNING
A. Understand career implications of school subJects

El.
Understand how basic skillS, marketable skills

and interpersonal skills are related to career

goals

2. UNDERSTAND FlOW ECONOMIC CONDITIONS AFFECT CAREER PLANS

A. Understand how personal economics affect career

plans

0. Understand how economic [reeds affect Career plans

C. Understand the range of economic benefits

associated with various occupations

3. APPRECIATE COMMUNITY ROLE IN CAREER DEVELOPMENT

A. Experience the reality of the work world

B. Gain access to role models in the work world

C.
Understand how those in the work world evaluate .

and perceive you

4. UNDERSTAND SIGNIFICANCE OF SOCIAL SYSTEMS WITHIN WORK.

SETTINGS
A. Understand that occupational mobility is influ

enced by social systems
Understand that,access to training and jobs is

influenced by social systems
Understand women and minority group stereotypes

Understand work setting power structures

ACQUIRE A SENSE OF INDEPENDENCE

A. Develop ability to assign priorities tO goals

0. Develop ways to deal with the fact that one's

career goals nay be different from those of si

nificant others

b. DEVELOP DECISION-MAKING SKILLS
A. Understand st%is in decision-making process

U. Understand psychological aspects of Aecision

making.
C. Understand that individuals make many career-

.

related decisions
D." Learn to accept

responsibility for one's deci

DEVELOP SKILLS TO C PE WITH A CHANGING WORK WORLD

A. Understand how environmental changes affect wàrk

roles
G. Understand the relationship between coninitment and

tentativeness
C. Learn how to plan for change

U.
OEVELOP-AWARENESS.OF PREFERRED LIFESTYLES

A. Learn how to assess whether
preferred work roles

are In harmony with non-work roles

, 6, Understand that in choosing an occupation an

individual chooses a way of life

Q. ACQUIRE EFFECTIVE INTERPERSONAL SKILLS

A. Learn how to work in various types of groups

B. Learn how to get along with authority figures

Learn how_to_get_along_with peerS,
O. Learn effective skills for interatting with

opposite sex and minority group:members

10. UNDERSTAND AND APPRECIATE THE DISCIPLINE OF WORK

A. Understand that persistence, organization-, use

of resourCes, and productivity help one maSter

the environment
UnderStand that much of:human activitY involves

wOrk

DEVELOP CAREER PLANNING SKILLS

A. Understand the importance of planned vs. haphaZard

career-related activities
B. ASsume responsibilitY fOr planning

C. Develop sense of planfulness

IMPLEMENT EDUCATIONAL AND JOB,PLACEMENT GOALS

A. Understand use of placement services

61 Develop job seeking skills

APPRECIATE PARENTAL ROLE IN CAREER DEVELOPMENT

A. ,Understand-how parent/child
relationship affects

career development
6. Understand relationship between parent/student

expectations

14. DEVELOP A POSITIVE SELF CONCEPT
A. Develop perception of oneself in terms of intere

abilities, values, and goals
Develop awareness of how others see you

Develop concept of-ideal self

15. LOCATE AND USE SOURCES OF OCCUPATIONAL INFORMATION

A. Know the human and material resources that are

available
R. Undetstand the role Of occupational information

when making career-related deciSiOns

DEVELOP POSITIVE ATTITUDE5 TOWARD.WORK

A. Internalize the concept that work is a valued

institution

B. Appreciate all kinds of work '

C. Learn hOw to deal with nccupational stereotypes

IT. DEVELOP VALUES CLARIFICATION SKILLS

. A. Learn how tO assess which values 4re important

to oneself
B. Learn skills to Cope with Value conflicts

C. Learn to work with those whose values may differ

from one's own values

4 0

VALUE HUMAN DIGNITY
A.

Understand ieterdependence of human race

B. Understand how to gain equal access tO educational

and occupational activitie$
,
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HO '9

Career Guidance -_Go I Statements Summary Sheet

Group 1 Group 2'Group Group_4 Tat Rank *S2

Understand relationship of curriculum
to-career planning

,

Understand:how economic conditions,
affect career plans

Appreciate communityrole in Career
developmen

Understand significance of secia)
systems within work. settings

Acquire a sense of. independence

6. Develop decision- aking skills

7. Develop skills to cope with a
cbangtng work world

'Develop.awareness of preferred life-

styles

9. _Acquire effective inte personal
skills

10. Understand and appreciate=the dis-
cipline of work

11. Develop career planning skills

12. implement educational and job place-
ment goals

13 Appreciate'parental role in'career
development,

14. DevelOp a -positive self concept

15. Locate and use sources of occupa,
tional information

16. Develop positive attitudes toward
work

17. Develop values clarification skills

18, Value human dignity

*S :=Istimate of population variance

N = Number of groups rating a goal

Sum up the following
X = A group's goal rating. 4 1

3

Population Variance Formula

,2
N(q2
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TR 2

CAREER GUIDANCE GOAL STATEMENTS SUMMARY SHEET

Go Is'

1. Understand relationship of curriculum
to career planning,

Understand how economic condi tons
affect career plans

Appreciate community role in career
development

4. Understand.significance of social

systems- within,work'settings

S. Acquire a sense of independence

6. Develop Aecision-making skills-

7.. Develop skills to cope _with a
changing work world

8. Develb0 awareness of preferredlife-
styles

9. Acquire ef ective interpersonal
skills

10. Understand and appreciate the 'dis-
cipline of work

11. Develop career planning skills

12. Implement.educational and job place-

ment goals

13. Appreciate parental role in career
development

14. Develop a positive self concept

15. Locate and use sources of occupa-
tional information

Oevelop positive attitudes toWard
work

17. Develop values clarificatiion skills

18. Value human dignity

2
*S- m Estimate of population variance
N = Number,of groups rating a goal

= Sum up the following
.= A group's goal rating

Group 1 Group 2 Grou0 3 Grou A 'To .Rank
- - f

A 7

_

4
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field Testing Phase

FieTd testing of the PAGE 2 matertals was.conducted:during three one -

week workshops in' three Illinois sthool dfstricts during June 1976,

Chapter III details the procedures used in the field testing.

Dissemination Phase

Dissemination -plans began atthe,time_the Proposal for the PAGE 2Proj-

ect was written. At that:time it was determined that aNational DisSeMination

Seminar-would be- held at the conclusion Of the project.

In April 1976.,,arrangements were made to conduct the PAGE 2 National

Dissemination Seminar as a Guidance Division session at the 1976 American Voca-

tional Association Convention in Houston, Texas.

In July 1976, letters were sent to 50 state directors of vocational

education and ftve truSt territory directors of vocational education announcing

the National Dissemination Seminar and requesting a representative from each

'state and trust territory. The letter further,.stated that after the seminar

threePAGE 2_Instructional Resource ,Packages containing the following items

would be sent to each state representative; (1) Career Guidance Facilitator's

Handbook, (2).28 career guidance planning boards, (3) 28 decks of career guid-

ance goal card sorts, (4) 28 sets of career guidance goal statements, (5) 7

sets of job placement objectives, and (6) a technical report (See Appendix 8).

As a result, 13 states responded by sending the name and address of the person

who was to represent that state at the seminar. In September 1976, the identi-

cal letter was sent a second time to those directors of vocational education

who had not r'espon'ded. A secondfollowup letter was sent in October 1976 (See

Appendix B).

By November 30, 1976, responses-had been received from 39 states, two

trust territories and Washington, D. C. stkting a representative from, their

respective state or trust,territory would attend the National Dissemination

Seminar. States that responded to the,invitation areldentified in Figure'l

(States which are shaded-are those that responded.)
,

An inforMation packet was:sent to each: designatea-representative prior

=to the seminar, included.in the packet were: ,
(1) an information brochure

about the PAGE.2 Project,- (2):a letter providing the location and time of the

seminar, and (3) housing information for the American-Vocational Association

Convention.

The PAGE 2 National Dissemination Seminar was held on:becember 4, 1976,

from 2:00-5:00 p.m., at the Albert Thomas. Convention Center in Houston, Texas...

FiftV4tWo perSons attended the seminar, Of fhe 52 persons, 35'actually attended

as official state representatives.

4 3
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States represented were:

Alabama New Hampshire

Alaska.: New Mexico

Arizona NeVada

Arkansas North Dakota

Colorado :Ohio

Connecticut OklahoMa,

'Florida,. Oregon

Geergja -Pennsylyania:

Hawaii Puerto Rico-

Idaho Rhode island

Illinois ,.South darolina

Indiana South Dakota

Iowa Texas

Maine Virginia

Maryland. Washington

Minnesota 10:st-7-Virginia

Missouri Wyoming

Nebraska,--
,

_The Objectives of the seminar were

I. .To assist the'participants,of the seminar to becothe-

.somewhat familiar With the materials contained in the

PAGE 2.Instructional ResoOrce Package,

0,

2. To motivate the particights to promote the PAGE 2

Instructional,Resource.Package. ,

To provide some postiblo Meat for disseminating the

PAGE 2-materials.

The format for the seminar was .very aCtivity'orienteeveith participants

exixriencing some Of.the activities contained in the:PAGE 2 materials..,_ With

PAGE, 2 Project Staff, selected,Members of the PAGE 2"National AdVisory .CoMMittee,

And selected 'consultant§ -serving as facilitators, many of-the seminar activities'

were-oonducted in siyall group'settingS.,.Somo time was Also spent in a Aargei_____.--

AroUp disdussion format. ,The seminar program appears as .Figure_2,.._-=---'

, 'In order toAssistparticiPants with dissemfation'of-PAGE-2 materials.

In-their states,..the conCluding
disCussion-dealtvith that topic.. PAGE .2.

Projeotstaff furnished each_partidipant-With the- following items: (I)-a bro-

chiire mastpr.(Appendix-C), (2) A news,release. (Apperidik 6), (3)-A journal .or

newSlettei;Artitle (Appendix E); and (4) Aflistofsuggested,persons and ,

=--

:agenti-e- Who .
should receiVe..information About PAGE 2 materials including the

namesAnctaddresses of all:counselor education inStitutions in their state.,

4
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Presider:

seniors:

Recordec

Figure- 2

'National Dissemination Seminat-

.2*5:96 December 4; 1976

Dr. Daitid Pritchard, Bureau of Occupational and Adult-Education,

United States Office of. Education'

Dr. Marla Petersoft The Center for Vocation 1 Educa ion The Ohio

State University

Mrs. Carol Sanders, Occupational Teacher Education, Eas ern Illinois

University

Mrs,- Janet Treichei, The Center for Educational Studies, Eastern

Mrs. Joyce Felstehausen, The Certer for Educational Sitidies-, -as ern

Illinois University

Mrs. Sharon Wiesemann, The Center for Educational S udies, Eastern

Illinois University

HIM and
---

Hostesses: Dr: Gene-Bottoms, Georgia State Department -6f Education

Mrs. Avon Crawford, Des Moines- Public.Schools "

Dr. Norman Gysbers,UnfVertity of Missouri

Dr. Betty-Newlon,. University of Arizona

--Mr.-Nictor.Van Hook, Oklahoma State Department of Voca i n 1-

Technical Education

2:0972;30

2:30-4

4:30

Welcome and Introductions.
Dr. David Pritchard

Overview of- the PAGE -2:Project '

Dr. Maria Peterson. ,

SmAll -Group Participation'in.Splected PAGE 2 Actfvities

-Mrs. Carol Sanders

SmallGroup Presentations of the- PAGE

PackageAnd bisseminatiOn Distustions

PAGE,. 2-Project Staff.

PAGE .2 Project ConsUltants.

PAGE 2 National Advisory .Committee Member's .

2 Ins pctional Resource

arge_Group Dissemination Discussion and Questions

4 7



-.,At the Contlusion of the seminar0 pachparticipant was asked to do two

, things: (,1). complete three mailing labels wittilhe_correct hame and address

'. for mailinTthree instructionalilesource Packages.to their,atate; and (2) com-

,,plete'anevaluation form for the seminar (See- Figur& 3).

Using the mailing labels provided by participants, project staff sent

three PAGE 2 instructional Resource Packages in February, 19770 to states and

trust.territories that were representedat the National Dissemination Seminar.

A list of state contact persons mho received the PAGE 2 Instructional Resource

Package as a result of their state-being represented at the-seminar is on-page 42.

The evaluation fOrmS compfeted by 44 seminar participants were collected

_and analyzed by-in'evaluation constittantfor the PAGE.2 Project. A summary of-

:the-evaluation data is- provided:irCfable-1, . The-complete evaluation repOrt

appears as Appendix F.

. The evaluation report:concludes with the following statements by the.

:evaluator: -

.t7appears that the seminar was very successful in

achieyingHits objectives. Personal observations of the

evaluator indicate,thatthe'participants were enthusiastic

about becoMing familiarmith-theJnaterialS :motivated to

promote and disseminate-the materials, but above_all-

interested in having the materials disseminated to them

as soon as possible-in order:Ao begin using them.'

An additional lnditation of the success of the semi-

nar-and apparently an indication of the perceived value

of the PAGE2_Instructional: Resource Package isthe fact

that the.project'staff was Contacted and asked to present

,a similar seminar again-duringrthe.1977 American Voca-

tional Assodation Convention., Theprogram chairperson

for the Guidance DiVision of AVA made the request and'

suggested that the seminar be open to all who deSired,to

attend. This appears to be an indication of the need for

and'ialue of the PAGE 2'materials:
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ngure 3

PAGE 2 NATIONAL DISSEMINATION SEMINAR'
Participant Evaluation Form

DIRECTIONS: To evaluate the effectiveness of th _ seminar, wq would apreCiate

your completing this form. Circle the approprietewords which indicate your
.response,to oach question. 2-Comments may be given, as desired,

1. To what extentare you familiar with the materials contained i--the,PAGE 2

Instructional Resource Package?

_ Very
Familiar

Comment

-QUite

Familiar
Somewhat
Familiar

Hardly
Familiar

Not at All
Familiar

2. To what extent are you motivated to Pr_ ote the PAGE 2 Instruetional ResoUrce

Package?

Very. -

Motivated

Quite-
Motivated

3. To What extent are you
Resource Package?

Very
Clear

Comment

Quite
Clear

SomeWhat
Motivated

Flardly

Motivated

Not at All
Motivated

clear about the purposeof the PAGE 2 Instructional

Somewhat
Clear

Hardly, Not,et All

Clear -Clear

4. To what extent is there a need for staff development materials in career
,

guidance

Very
Needed

Comment

Quite
Needed

Soinewhat Hardly

Needed Needed
Not at All-

Needed

5 Did the-seminar provide you with some possible ideas for disseminating the

PAGE 2 materials?

Yes

Co_ ent-

Undecided

Did the participatory format of the seminar aid in understanding the PAGE 2

instructional Resource Package?

Yes

Comment

. _

Undecided No

Briefly state the purpose of 'Ulm PAGE 2 instructional Resource Package.

4 9

THANK YOU FOR YOUR ASSISTANCE.
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'Table

Na ional Oemiriatton -Seminar

Participant Responses'

IQ what-extent are you familiar withthe materials contained in the- PAGE 2

Instructional IlesourcePackage?

Very. _Quite _Somewhat Hardly Not at All

Familiar Familiar Familiar Familiar -Familiar

4 (9%) 12 (27%) -21 (48%) . 4 (9%) 3 (7%)

2. To what extent are you mo iva ed to promote the PAGE 2 Instructional

-Resource -Package?

Very
74otivated

11- (25%)

Quite Somewhat Hardly- Notat All

;MotiVated- Jlotivated MotiVated Motivated.

23 (52%) 9 (20%) 1 (2%) 0 (0%)

To what eXtent are you clear ab ut the pLirpose of the PAGE 2 Instructional

ResoUrce Package?-

Very Quite

Clear Clear.

.15 (34%) 22 (504 6 (14%)

Somewhat
Clear

Hardly Not at All

Clear Clear

1 (2%) 0 (0%)

4. To what extent is there a need for staff development mate i ls in career

egujdance?

Very Quite

Needed Needed

29 (66%) 13 (30%)

Soolewhat Hardly. Not at-All

Needed Needed Needed-N.

2 (5%) 0'(0%)- 0. (0%)

Did the seminar provide you with some possible ideas

PAGE 2 materials?

Yes Undecided

41 (93%) 2-(5%

Ne
0(0%)

.dissemInatIng the

No Response
1 (2%)

Did the participatory.formatof the semInar .aid in unders andihg the PAGE.2

Instructional:Resource-Package?

Yes.

4 (93%)

Undecided No No_Response

(2%) 50. 1 (2%) I (2%)
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State Contact Persons for the PAGE 2 Instructional Resource Packa e:

Corry M. Hutchens; Vocational Counseling 5pecialist State Department of

Education, Montgomery, Alabama 36130

Dr. Ron Daugherty, Director, Center for Staff Development, Anchorage, Alaska 99502

Giles Shivers, Guidance Specialist, Department.of Education, Phoenix, Arizona 8500

Oswald Weise, Jr., Arkansas Department of fducation-, Little%Rock-, Arkansas 72201

Nellie R. McCool, Guidance and Job Development, State Board for Community

Colleges and Occupational Education, Denver, ColOrado- 80203 -

Dr. Saul Dulberg', Consultant, Department of Education, Hartford, Connectidut 06115

Helen Lipscomb, Consultant, Department of Education, Tallahassee, Florida 32304

Dr. Paul Vail,-Department of Education, Atlanta, Georgia 30334

Dr. Sam Shigetomi, State Director for Vocational. Education, Honolulu, Hawaii 06822

Dr. Stephen Felt, Idaho State University, Pocatello, Idaho 83209

James W. Smith, Special Programs Unit, Illinois Office of Education,-,-.Springfield,

Illinois 62777
Kim Powers-, Career Exploration arid Guidance, State,Department of Education,

Indianapolis, Indiana 46204

Edward'IlannPY, Consultant, Department of Public Instruction, Des Moines Iowa

50319
Dr. Charles Ryan, Professor of Education, University of Maine, Orono, Maine 04473

Nancy Pinson, Department of Education, Baltimore, Maryland 21240 --.

Reynold EricksonDireCtor, Pupil-Personnel ServiceS, St. _Paul, Minnesota 55101

Dr. Tom Mock, St6ie Department Cof Elementary and Secondary Education, Jefferson

City, Missouri 65101
,Evelyn Lavaty, Consultant, State Department of Education, Lincoln, -Nebraska 68509

Josephine HaySlip, Career and Vocational Guidance Consultant, State Department

of.Education, Concord, New Hampshire 03301

Dr. Jean Page, Career EduCation Coordinator, State Department of Education,

Santa Fe, New Mexico 87501
Annette Ezell, Department of Education, Carson City, Nevada 89701

Robert Lamp, Supervisor, Vocational Guidance, State Board for Vocational

Education, Bismarck, North Dakota 58508

Jack Ford, Asst. Director, Div; of .Vocational Education, Columbus, Ohio 43215

Tom Hollingsworth; Guidance and .Counseling, S:tate Department of Education,

Oklahoma City, Oklahoma 73105 .

Joan Siebert, Career Education; Department of Education, Salem, Oregon 97310.

Bruce Shellenberger, State Department of Education,'Harrisburg, PennSylvania 1712(

Gladys Abad de Sanchez, Department of Education, Hato Rey, Puerto Rico 00919

Frank Santoro, State -Department of Education, Providence, Rhode Island 02908

W. C. Pinson, 912 Rutledge Building, Columbia, South Carolina 29201

Carl Ritenour, Project- Director, Huron Public Schools, Huron, South Dakota 57350

Bob Mann, Texas Education Agency; Austin,- Texas 78701

Bill Hollenback,1 North Texas State University, Denton, Texas 76203

MargueHfe CrumleY, Associate Director of Vocational Education, State Department

of Education, Richmond, Virginia 23216

Jay Wood, Office of the Superintendent.of Public Instruction, Olympia,

Washington, 98504
-.

Dr. Joseph Freund, Director of,-Program Services, State DepartMent of_Education,

Charleston, West Virginia 25305
James Anderson,-.Career Guidance Consultant, State Department of Education,

Cheyenne, Wyoming 82001

5 1
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Chapter III.,

Procedures

Evaluation 'Phiesephy .

In formative evaluat e apolication of a strictexperimental design

IS not alwaYs possible or feasible. Guba and Stufflebeam (1968) summarize four-

distinct disadvantages in using experimenta) design in formative:project stages:

.An the surfaCt, the application of experimental- design to'

evaluation problems seems-reasonable, since traditionally

both experimental 'research and evaluation haVe been used_

to test Apotneses about the- effects of treatments. H6417,

ever, ther! are four distinct flews with this-reasoning.

First4- the.applica_ .-on of.experimental design-to evalua-

tion problems conflicts with the.principle that evaluation

-hould facilitate- the continual-iMprovement of a ppogrfeiL

Experimental- design preventS:rather than 'promotes_ changes .

ih the treatment:because treatments capnot,be altered in-

Process if the' datri ahI4t.differences.between treatments

are to be unequivw,e_ Mus,-the treatment must accommo7

date:the evaluativ. ,''sign.Tather thalylice versa; -..

conceptions of evaiWyAon ar, needed which would,stimulate

rather than stifle dIjiamic deveMpment -Of programs.

A second flaw-in the (%. erimental design type-oTevaluation

isthat-it-ie usefie for_making decisions'after a,project

has run full cycle lnics useless as crdevice for

making decisions d planning and implementation'of

a project. . Iti pr data ,afterthe fact about the

relative effectivenet,-.,4, t- or.more treatments.,, Such:

data, however, are. ;,;k_ficiently speciftc,:anti com-

prehensive nor are the vided at appropriate times to

assist the decision:maker determine what a.brojtet

-should.accomplish, hoW it shoUld.be designed,..or whether

the project activities should be Modified in process. .

A -third problem with the;experimental design type of

-evaluation is-that it is_suited to the antiseptic,condi-

-tions Of the laboratory but not to the . septic' conditions

of the classroom / far from.wishing.to.scroen out

.
possible sources of tnterference, evaluation is-actually .

Concerned .
with inviting interference so that results _under .

the worst possible circumstances can_also-be assessed.'

A-fourth flaw inhtrent in the-application of Conventional

experimental design is the possibility that While internal

validity may be`gained through the control of extraneous
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variables, such,an achievement is accompti,snea at vr

_expense of external validity. .
Clearly 'it is impor-

tant tO knoW educational innovations operate under

real world conditions. (pp.:14-16)
,

,

TheTAGE 2.field testing phase was'formative in nature.: The evaluation

-planiwas formulatedJor the purposeof (1) assessing the overall effectiveness

of_the materials; (2)
identifying,peeded'modificitions; and (3) determining areas

in need of special emOhasis by future workshop'facilitators..

The field test evatuation design was divided into three components:

-(1) administrative feaSibility and product iisability;.(2) achievement of lesson

objeCtives; and (3) overall effectiveness of the workshop strategy, approach,

Content, and'materials.,

AdminislatiVa, ,.:Feasibif4y- and Product Usability=

Each member of the workshop staff was asked tp complete.a,structured

observation:log (See Appendix 4). The technique Was designed-to gather respon

sive,evaluation data (Stake', 1972). '-ACcording to Stake, respensive evaluation ,

is ". particularly-useful duringjormative
evaluation when the project staff

needs-help-in mtinftoring the program and when no,one iS sure whatthe. problems

(0-2) To do responsive'evaluation, the evaluatorconceives a- plan

,of observaiion and arranges lor variouS individuals to make-the observations.

-.Observations were sought relative to:

1. participants' reactions to instructional activities.

2. _the .usability of handouts (H0s).

y

3. the vall.dity of the 18 career guidance goal statements.

-4. the mechanics of managing the lessons.

To further determine produCt-utability, key-handouts weredollected and

analyzed. This,procedure helped projedtstaff identify areas,ofneeded modifi-

cation. In addition, workshop staff members were.asked to submit a revised

draft of the Facilitator's. Handbook. The revisions were based upon their:

experience in running,the three workshops. The revisions,were revieweci and.

needed modifications were made where-feasible.

Athevolient of lesson ONectim
. ,

Many of the handouts (H0s) in the_OAGE 2 Instructional Resource,Package

were designed to be used as criterion-refefenced measurement instruments.

Several HO were Identified as "key HOs" becausejhey, were dependent upon the,

.succeSsful completion of other aCtivities.' The'collection and analysis of these

key handouts were'an unobtrusive waY of gathering evaluation data.

5 3
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Ovefal Effedhreness

Two evaluation techniques were used to assess the overall effectiveness

of the PAGE 2 strategy, approach, content, and materials: (1) the Career _quid:-

ance Goals Card Sort and (2) the Workshop Evaluation rating scale.

Career Guidance Goals Card Sort. This technique was designed to deter-

mine parT.TETi5ia-s-TiWareness
OfEai.-6T7guidance goals before and after the use

of the PAGE 2 materials. The Career Guidance Gdals Card Sort is a pretest-

posttest technique consisting of 28 goals--18 of which were included in Module .

I lessons.

A quasi7experimental research design Was used in this phase Of the

testing. The design was based'upon the- rigorously controlled Randomized Solomon

Four-Group Design illusixated in Figure 4. This design- uses a control group pre-

test-posttest approach to control for (1) the main effectS\of pretesting, (2)

the-interaction effects of preteSting, and ,(3) the.combined\effetts,of matura-

tier: and 'history.

As ih most quasi-.experimental research, it was not possible:to- rigorously

control all the variableS- during the field testing. The useiof preassembled

groups,meant that .subjects,could. not be as-signed at random:to-the experimental

and control groupS. ,Ijo-weyeiwithin the experimental groups and the control

group randonassignmenteri made for pretesting.- A control group that vas as

similar as availability -9*rmitted was selected. Isaac and Michael (1971) state

that the effects of the violation of random'assignment to the experimental and

control groups on internal validity is not,serious if the groups have siMilar

means and standard.deviations on the pretest. A testfor significant difference

between sample meahs and variance was conducted to determine the similarity of

the groups on pretest scores.

Group

ure 4

ndamind Soamon Four-Gov Design*

Pretest Treatment

1 - Pretested Experimental ,R)**

2 - Pretested Control (R)

3 ,-,Unpretested Experimental (R)

-4 7 Unpretested Control (R):

Posttest

*Adapted 'from I,saac, S. and Michael, W. B. Handbook in recearch and co '

tion. San Diego:- Robert R. Knapp, Publisher, 1971.

(R): ,Random Assignment

4
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The card sort was administered twice. The experimental group was pre-

tested on the first dayfof the workshop before instruction began. The posttest

was administered on the third day of the workshop after the eompletion'of Mod-

ule I lessons. The card sort was also administered to the control group with

-one day of instruction intervening between the pretesting and posttesting.,. The

,same workshop facilitator administered the card sort to all experimental and

'control groups.- Figure 5, "Career Guidance Goals Card Sort Items"; Figure 6,

"EV 1: Card Sort Instructions"; and Figure 7, "EV2: Card Sort Summary Sheet"

-illustrate the technique that was:used.

-Worksho Evaluation Ratin Scale A rating scale was devised fel' the

purpose o o tuning ee c rom wor s op participants relative to organiza-

tion, appropriateness of the activities, material, scope, anticipated benefit,

and overall effectiveness of the PAGE 2 materials. In addition, open-ended

responses to stronger and weaker features of the materials weresought. See

Figure 8, "EV 5: Workshop Evaluation" for the rating scale useth .A11 partici-

pants were asked to Complete the "Workshop Evaluation" at the con-elusion of the }

workshop.

Limitations. Because time constraints are an inherent part of grants

such as t e one un er which the PAGE 2 materials were developed, field testing

permitted only an assessment of short-range outcomes. Le4g-range outcomes,'

while of,great concern, could not 'be measured due,to suchtime restrictions.

Although PAGE 2 materials were designed to be used with groups, of varying

composition, field testing was limited to local school district personnel from

three Illinois school Aistricts. The effectiveness of using the materials with

other 4roups_was not assessed.

Mpdules and lessons were presented in sequence on three consecutive

days. The effectiveness of other arrangeMents of Modules, lessons within the

modules, and other scheduling situations were not assessed.

The same facilitators conducted the workShoOs et all three sites. This

was done to help insdre field testing consistency.
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_ Ccreer 601

Figure,5

nce Gads C rd Sort items

DEVEIOP SKILlS TO CaPE WITH A CHANGING WO--

WORLD
A. Understand how environmental changes

affect work roles
Understand the relationship between
ccmmitment and tentativeness

1. Learn how to plan for change

UNDLIISTAND liii comiliumm (IF Li ISURL TO

SI LF-I.AEISIACT ION

A. Develop ability to use leisure time pro-
ductively

C. OPvtjup dpprotidtion'ond intere,,ts whiLh

will lead to od vojOydb1P Ot

IPPAirc tulle

UNI1LRSTAND ANh APPkimArt THL DISCIPLI;L UF
WORK
A. Understand that persistence, organization,

use of resources, and productivity help
one maSter the environment

D. Understand that much of human activity
invelves work

4. LEARN HOW BEIIAVIOIT AFFECTS CAREER OPPORTUNI-

, IIES
A. Learn how maladaptive behavior affectS

other%
C. I arn how mal,adaptive behavior affects

one's career epportonitio

ONOLIISTANC HOW IC000NhIC CONDITIONS AFFECT

CARLLR PLAI1S
A. Understand how personal nrunomii c, affect

career plans
U. Onderstahd how economic trends affect

career pl,ns
Onderstam, the range of economic, benefi
associated uith various occupatiOns

DEVELOP DEClSION-MAKING SKILLS
A. Understand steps in decision-ma

process .

Understand psychological aspects o
decision making

C. Understand that individuals pot w many

career-related decisions
0. learn to accept- responsibility for one's

decisions

rig

DEVELOP VALUES CLARIFICATION SKILLS
A. Learn how to assess which valueS are

important to oneself
B. Learn skills tO cope with value conflicts

C. Learn to work with those whose values may
differ from one's own valueS

DEVELOP AWARENESS OF PREFERRED LIFESTYLES

A. Learn how tr assuss whether preferred wor
roles are-in harmony with non-work roles

B. Understand that in choosing an occupation
an individual chooses a way of life

UNDERSTAND AND PRACTICE THE SK LLS OF FAMILY

LIVING
A. Develop understanding and appreciation of

the principles of living in a family group

U. Develop attitudes leading to acceptance of
responsibilities as family members

C. Develop an awareness of, future family

responsibilities

10. UNDERSTAND RELATIONSHIP OF CURRICULUM TO CAREER

PLANNING
A. Understand career implications of school

subjects
B. Understand how basic skills, marketahl

skills, and interpersonal skills are
rdlated to career goals

DEVELOP A POSITIVE SELF CONCEPT -

A. Develop perception of oneSelf in tcrms of
interests, abilities, values, and goals

B. Develop awareness of how others see you

C. Develop concept of ideal self

12, DEVELOP POSITIVE ATTITUDES TOWARD WORK

A, Internalize.the concept that work is a

valued institution
B. Appreciate all kinds of work

C. Learn how to deal with occupational ste _

types

13. APPRECIATE PARENTAL ROLE IN CAREER DEVELOPMENT

A. Understand how parent/child relationship
affeCts career development

8. Understaild relationship between parent/

student expectations

14. DEVELOP POSITIVE USE OF EMOTIONS

A. Understand ways.t0 use emotions Construc-

tively
B. Understand'Ihe effect of sex role stereo-

typing of emotions



15, APPRECIATE COMMUNITY ROLE IN CAREER DEVELOP-

MENT
A. Experience the reality of the work world

E. Gain access to role models in the work

world,

C. UnderStand how those in the work world

evaluate and perceive you

lb. DEVELOP LEAOLRSHIP SKILLS

A. Learn moral and ethical responsibilitic'

of a leader
U. Understand personal characteristicS

necessary for leadership

C. Develop 'Leadership skills appropriate

for work group%

17. ACQUIRE A SENSE UF NOLPENDENCE

A. Develop ability to assign priorities to

1.

gdals
Develop ways to deal with the fact that

one's career goals may be different from

those of significant others

ACQUIRE COGNITIVE DATA ABOUT A VARIETY OF

OCCUPATIONS
A. Know the data contained in the Diotfonarh

of o2c::::Loeal 'Nt/c.e and the Oueupa-

tionat putlook 11,1nabook

B. Knew salary data on a variety of occupa-

tions

LOCATE AND USE SOURCES OF OCCUPATIONAL INFOR-

MATION
A. Know the human and material resources

that are available

B. Understand the role of occupational

Onformation 'when making career-related

decisions

20. APPRECIATE NW e _TORE AND UEAUTY CONTRIBUTE

TO SELF-SAIII.FACTION

A. Express sflf through various media (art.

music, writing)

B. Develop an appreciation for beauty in

various forms

21. ACQUIRE SKILLS TO ENTER A SPECIFIC FIELD OF

WORK
A. Develop abilities and skills needed for

huoediate employment

11. :Develop an appreciation of good orkman-

ship in a specific skill area

22. UNDERSTAND SIGNIFICANCE OF SOCIAL SYSTEMS WITHIN

WORK SETTINGS
A. Understand .that occupational mobility is

influenced by social syStems

B. Understand that access to training and jobs

is influenced by social syStems

C. Understand iomen and minority group stereo-

types
8. Understand work setting power Structures

IMPLEMENT EDUCATIONAL AND JOB PLACEMENT ALS

A. Understand use of placement services

8. Develop JO seeking skills

24. ACQUIRE EFFECTIVE INTERPERSONAL SKILLS

A. Learn how ko work in various types of groups

B. Learn how tO get along with authority

figures
Learn how te get along .with peers

D. Learn effective skills for interacting with

'oppOsite sex and minority group Members

25. VALUE HUMAN OMIT
A. Understand interdependence of human race

B. Understand how to gain equal access to

educational and ocCupational activities

26. DEVELOP WAYS TO DEAL WITH PERSONAL PROBLEMS

A. Learn to identify and understand personal

problems

B. Develep ways to resolve or cOpe with Con-

flict

27. UNDERSTAND THE IMPORTANCE OF HARD WORK

A. Develop intrinsic satiSfactiOn
from hard

work
B. Recognize the relationship of economic and

personal rewards to one's willingness to

work hard

28. DEVELOP CAREER PLANNING SKILLS

A. Understand the importance of planned vs,

haphazard career-related activities

8. Assume responsibility for planning

C. Develop sense of planfulness

5 7
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:a d Sort Suneiary Shee ,
A Goal

SIVE CAREER GUIDANCE PROGRAM?

sorting the 28 cards into 7 piles,

from "Goal of GREATEST RPORTARE

eer Guidance'' with
varying degrees of

the line, 1, 3 6.. 3,-1,, repre

Thatis, you will select the 1 goal

guidance, the 3 goals you consider to

3 goals you consider to be
of very

of no importance,

Goal of

no INTORTANCE

in Career Guidance

6 3 1

cards cards card

if you want to mdke any changes.

log a specific number of cards,
The'

lumbered 1 through 28, At this: time

:ording to importance.
This will

:o 28 which you
will record on the

is only 1 card in .the first
pile (Coal

ie last pile (Goal
of.00.INFOR7ANCE in

Portance has to be made, -The.second .

f next greatest importance,::.Decide

ther 2 and place this-goal
card on top

rtant than the :other? This is your

pmes the last card in the pile. Follow

piles of cards .

contains a specified number
of cards

red by importance with the
oost impor-

,
record the number of edch goal on

That is, the number of the
1 goal

recorded on the blank to the right of

the pile containing the next
3 goals

the right of the number 2, Continue

s in the order
of importance from 1 to

Goal of,,

GREATEST IMPORTANCE

in Career Guidance

Goal of

AV IMPORTANCE

in Career Guidance

6.

7.

10.

1

12.

13,

14.

18,

16.

17.

8._

[

19.

20.

21.

22.

23.

24.

27.

26.

Please provide the followin

information:

Position (Check the blank.)

elorI Couns

2 Administrator

3-Teacher-

7 4 Other

Level (Check the blank.)

1 K 3

2 4 - 6

3 7 - 9

4 10 12

5 K 12

7 6 Not Applicable'

Total Oistrict Enrollment

(Okeck the blank,)

1 Under 1500 students

2 1500 . 3000 students

3 Over 3000 students

4 Not Applicable

Sex .(Check the Mank,)

1 Female

2 Male

Age



figure

We would like to determine i ,(1) tbe workshop met your. needs,
(2) the workshop design,and activities were,

appropriate for achieving workshop objec-
tives..

-: Please circle the number which best expresses your reaction to each_

of-the-items below.----Space-for-yOur-tomments is provided on_the

bottom portion of the page.

I. The objectives of. the- Clearly Evident Vague

7 6 5 4 1Workshop were:

2. The organization of the
workshop.was:

Excellent_
6

3. Workshop materials and Interesting

activities were: 7

4. The scope of the coverage
was:

5. My attendance at the
workshop should prove:

6. ,Overall, I thought-this
workshop was;____

Adequate
:7

Benefitial'
7

Excellent
7

,
The stronger workshop featu es were:

The weaker orkshop features were:

Poor

2

Dull

2 1.

Inadequate4321
Not Beneficial

2 I

Poor
1

Comments:

6 0



ReW Tesfing

Field testing of the PAGE 2 Instructional Resource Package was conducted

by project personnel who were developing a,locally-based career education and

career guidance inservice education model. The career education/career guidance

inservice education project was funded by the Illinois Office of Education,

Department of Adult, Vocational and Technical Education from monies appropriated

for FY 76 professional and curricblum development activities. The field testing

staff was housed at Eastern Illinois University, Charleston, Illinois. The

field testing was conducted during three one-week workshops in three Illinois

school districts during June, 1976.

Site selection, workshop planning, and workshop activities were con-

ducted solely by field testing personnel independent of PAGE 2 staff.

Selection of Field Test Sites. Three school diStri.c_s were chosen as,

field test sites e se ecte .1 -s.(hereafter referred to as Sites. A, B, and

-) were to meet the-following criteria:

1. Must represent one of three specified dis rict en 011ment levels.

Site
-A--

13

District Enrollment
Un 11-9-SILstu en s _une

1500-3000 students Aune 14-18

Over 3000 students- .;.J.une 21-25

2., At least one site must belocated in a rural area.

At least,one site must be located in an urban area.

Must-be interested in developing a comprehensive,career guidance

program.

Must guarantee 15-28 registered workshop participants.-

Must guarantee participants representing administrators, coun-,

selors,-teachers (elementary, junior high, and high school) and

encourage participation from at least one local business and

industry.

Workshop announcements, site selection criteria, and site applications

.(See Figure 9) were sent to 175-Illinois school districts in February, 1976.

Applications were screened for appropriateness by use of the "Criteria for

Choosing Workshop Sites".rating scale (See Figure 10). Examination of'Figure 11

'shows that a variety of sources were used in gathering data _used for site eval-

uation. In additiOn to the,information-provided'on the application- blank,

.

-Two- semester hours of graduate credit were offered to all workshop par-

ticipants through Eastern Illinois University. With the exception of,ohe site,

--Juition was paid for by the individual. participants. Site C administrators

decided to Use school district funds to paythe tuition fees ofall Site g par-

ticipants;
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School District

Superintendent

AddresS

List -he Names of Schools to be Involved

A plication Deadline arch 11 1976

Figure 9

CERL's Model for Program Development

Workshop-Site Application

Phone

Grades

Use_reverse_

istics

TOtal number of students in school district

Teta) number of teachers
High School teachers
Junior high teachers
Elerientary teachers

Date School closes for summer vacation

ing_a t ona SC oo

Total number of administrators
Total number of district counselort
Curriculum director /coordinators
Vocational:director /coordinators

Who was involved in the decision to apply for this onsite workshoP?

May we contact three of yew' staff members to determine staff interest for workshop? Yes _No

TO the best of your knowledge, how many participants will be involved in the workshop?

Administrators
Counselors
Business & Industry

Represtntatives

IS your school system currently operating under a One and-Five-Year Plan

Only partially Explain

'Classroom Teachers
High School
Junior High SchoOl

Elementary

LiSt any district career education/career guidance workshops, inservice (ShOrt-time programs,

after sch001, or inservice day) programs in which district personnel have been involved.

Itipls_Covered Whe Attended Grade Level Length o Time

PleaSe state briefly and concisely what you expect your district to achieve if chosen to he

a workShop

(Please continue on reverse side if additional room is needed).

(Signed
ct uperin e n

Please return before March 31 1976 to:

Carol Sanders, Project Director
Career Education Reseurce Labora ory -FRL)

2110 Buzzard Building

-Eastern Illinois University
Charlesten, Illinois 61g20
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School District

Fgure 10

Crituria for Cheashg Workshop &les

Site A Site B Site C

The following items will be considered carefully as eadh site is being contidered as a
location for the workshop.

1. There is evidence that the decision to be a workshop site was
decided by more than the administration. (Application.)

2. From information gleaned, this school district would benefit
-from such a workshop. (Regional Superintendent or Regional
Vocational Director.)

3. Evidence has been shown that an effort is being made at this
time in the district to develop a program infusing career
concepts. (Regional Superintendent, Regional Vocational
Director, Selected School Personnel.)

4. This school district is known,for its willingness to hake
changes if it is for the good of the Students. (Regional

Superintendent, Regional Vocational Director.)

5. The school dis,trict has shown interest in involVing the:com-
munity in its plan for building its curriculum. (Application.)

6., A similar workshop has not been con'clucted at the school site
before so that concern need not be made of duplication.-
(Application.)

The school,district is within a reasonable Ostance for staff
travel. :(FigUres indicate distance in miles.

The applicant meets the requirements for being a K712 district
or the district has made arrangements for including feeder
schooiS so that it meets the K-12 requirementt; (Application.)

9. There have been indications that participants will be_admin-
istrators, counselors, high school teachers, junior high
teachers, and elementary teachers. (Application.)

10. The contacts made with the prospective school district have
been warm and show a vital interest and a spontaneous excite-
ment for producing a workable K-12 career guidance program.
(Correspondence and phone calls.)

11. A participant has been solicited from business and industry.
(Application.)
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Figure 11

Dernographic Data for District

1. Entire District Population

2. Student Population of the District

3. Number of Elementary Schools (K-6)

4.- Number of Middle or Junior High Scheols 7-9)

5. Numbe=rof-High Schoors-(10-12T---

6. Number of Public Vocational-Technical Schools

7 Mean Income

Socio-Economic 'Classification. _Rural, Urban,

Suburban? Lower, Middle, Upper? Or Other

appropriate designations)

9. Per Pupil Cost

10. Average Daily Attendance.

11. Number of Students on Free Lunches

12. Budget'Allocation for K-6 Career Education

13. Budget Alloc,ation for 7-9 Career Education

14. Budget Allocation for 1&f1.2 Career Education

15. Reimbursem.ent Received-for K-6 Career 'Education

16. Reimbursement Received for 7-9 Career Education

17. Reimbursement Received for 10-12 Career Educa-

tion

Commitment to Career Education (System-WideL

Committee Formed? School Committee Formed?

Official Statement by School Board? Or

other evidence of commitment)



Descri tion- of Field,Test -Sites. Demographic datacolIected.about-the

sites aril .frie. site _escriTET6EFiTTred 4y-the field test personnel (also

referred to as workshop facilitators) give an indication-of the general climate

'in which the workshops took place. Table 2 Summarizes field testing sites'

demographic data. In general, the three sites can be characterized as follows:

Site A. Site A included two small (under 1500 total district'enrollment)

rural'neightlering-school districts. Both districts were classified by local

.district school personnel as middle class. .
One district (hereafter referred to

as District 1) had a population of 2,513.

with a district School enrollment of

680 pupils. The other district (District,,2) had a population of 4,300 with an

enroilmentof 1,214 pupils. Eight percent-Of the districtsl.pupils received

jree lunches. Both schools wanted to develop a comprehensive career guidance

_programDistrict l_personnel took_te.l.eadership role and invited District 2

personnel to join the workshop activities. file two districts worked SeParatelk;

however, as'workshop activities progressed, interaction occurred- which enriched,

the planning being done by personnel'from both diStricts.

The communities and administrations of both districts appeared to be

supportive of the school programs. Both'communities were lOcated in a closely-

knit progressive farming area with the school and church-as the hub of activi-

ties.
-

.Site B. Site B (representing a total.district -enrollment of 1500-3000).

was locif16-17 another rural4niddle. class farming community.:.Six elementary

schools, three junior high schools, and one senior high school served a popula--

tion of 11,000 with a-total school enrollment of 2,387.

Personnel from this site-contacted field testing staff and .asked to be

considered as a workshop site; they had- not been among the .175 school districts

that received the initial workshop announcement. This site .
was unique in that

the entire county Was cOnsolidated. The curriculum director was given the

authority from the superintendent to make decisions regarding program'planning,

thus facilitating program implementation.

Site C. -Site C was located ih an urban.industrial community with a

populatiZTFET-90,000. Twenty-five .elementary schools, fiVe Junior, high sChools,

four senior high schools, and one area vocational school served ther district's

18,884 pupils. The district was classified as middle- class with 18 percent of

the pupils receiving free lunches.

Participants from this site consisted predominantly of administrators,

counselors, and high school teachers. Many of the Site C participants were

teaching in summer school during the mornings. As a result, they chose to alter

the_planned workshop Schedule of daily 'Monday through Friday meetings of 9:00-

12:00 ahd 1:00-3:00 to daily meetings of 12:00-5:00. This arrangement tested

the flexibility.of the PAGE 2 materials. Overall it was felt'that shorter

sessions may have been better. With more administrators in attendance, more

.questioning and discussions of individual philosophy occurred than at the other

two sites.

Individual workshop participant information-was collected regarding

teaching experiences and inserVice education in tbe area of career education.
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Demographic Dati by Raid Test Sites

Data Category'

General population of the entire district

Mean income in the geographic area served

Socip-economic classification

Site A

Student population of the district

Number of schools in the district by grade level

a. Elementary schools

b. Middle or junior high schools

C. high schools

d. Area vocational centers

TOtal number of teachers in the district

Elementary teachers

Middle-or junior high school teachers

High school teachers

K-12

istrict 2

2,513 4,300 11,00

Site 6

0

$8,606.00 $9,996.00 $8,500.00 1 699.00a

Rural Rural Rural Urban

Middle- Middle, Middle- Middle-

Class --Class- --Class-- - ----Class__

679. 1,214 23R7 .18,884

2

,13

4

25

1
5

4

0 0 1

72 143 792 2

32 70 375.5

8 18 132.7

28 55 26.1
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2 (Con ued)

Data Category

ite A

District 1 Di ict 2

_Ite'B Site C

Total number of administrators in the dis ict

Total'number of counselors in the distric

Per pupil cost for the entire district:

2

$ 1,155.84

5

1

1' 59.31 ,250.00

57

12

1,428.00

Average daily attendance in the district 675 1,167 2,164 16,835

Number of students receiving free lunches 5 97 NA 3,394

District budget allocations for Career Educa ion

a. K-6
$ 1,080.00 NA NA 8,475.00c

b. 7-9
NA NA

c. 10-12
$78 924.00d NA NA $ 29,115.00

Dist ict reimbursement for Career Education

a. K-6
375.00 483.73 $ 2,000.00 $ 11,908.30

b. 7-9
NA $ 163.09 $ 2,000.00 $ 17093.39f

c. 10-12 ,

, 65.0 $10,834.18 0:00 $110:932.94

Upon 1969 figures 8-12

-Data not available
eK8
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Descri.tion o- Field Test Particiants. -- Individual Workshop partici-

-pant information was co ec ea o supp y aa.i ional background information for

workshop planning. To better meet the, individual needs of participantswork-

shop,facilitators felt this additional information was vital. Each workshop

participant was asked to complete the l'information Sheet: Workshop Partici-

pants." (See figure 12.) Table3 smarizes, participant data related to,

highest degree earned, mean, age Of participants at-eaCh site, the amount of

inservice education in the area of career education, and the mean numberof

full-timp.and.part-time positions other than-teaching in.which participants

have been employed. .

Table 4 summarizes the teaching experiences:of workshop

participants.

At Sites A and B, the highest degree earned by the majority of par-

ticipants was a bachelor's degree (58.3 to 78.6 percent) while at Site C the

majority of participants had earned at least the master's degree (68.4 percent).

Participants from Site B had the lowest averageJlumber of years.of teaching

experience of -participants at the three sites (average number of.years in

teaching Was 8.,1). Site C participants had the highest average'number of years

of teaching experience (19.8 years for administrators and counselors and 12.6

years for teachers).. On the average, SiteA participants had:taught at their

present school the longest (9.5 and 10.9 years) with Site B participants-

havin -been employed at their present schools the shortest length of time (6.5

years

'Nene offthe participants from District 1 (Site A) had ever taken a

career. education :course, while two participants from District 2 (Site A) had

takeeCone course. Only one Site B teaCher had taken at least one credit pro-

dUcing career educatiop course. Twelve Site C participants had taken at least

one credit producing career education course.

Two participants from Districti, (Site A) had attended career education

inservice and/or workshops. Only one District 2 (Site A): participant had

attended an inservice activity in career education. Three, Site B participants

had attended non-credit career education inservice and/or Workshop:activities.

'Thirteen Site C particiOants _had attended non-credit career education inservice

and/or workshop activities.

7 0
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Name

Scheo

School Address

Home Address

Figure 12

CERL Model for Program Development

Workshop Partidpant's Information Sheet

District

School Phone

Check One

Administrator

Counselor

Teacher

State Lac ng rea.an Sped l

Phone
Level

Business and Industry Com any

Representative

Li t highest degree obtained

How many years of teaching experience do you have?

How many years have you been at your present school?

by

Are field trips encouraged in your school?

Is the use of guest speakers encouraged in your school?

00 you have a list of community businesses
and industries that are willing to

provide speakers, accept field trip visitors, etc.?

How many clock hours have you participated in non-credit career education

inservice and or workshops?

Yes

Hrs.

List any cours s and/or workshops dealing with career education that you have previously taken

,fer credit:
Course No._ Course Title

tTerevnrse si

Institution

.Iditiona courses

Hrs. Credit Year Taken

istTfull-time job. (7 hours a day, 5 da s a week for at least one month) You have had other than

teaching:

List all prtTtimv j (thosP not listed as Ill-time above ) you have held during your life me:

7 1

Please rP urn with ref-0 ra-inn naterials n than )\ril 10, 1976,
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Tabi 3

ParticOnt Data by Fell Test Sites

Data Category'

Mean age of.participants

2 Highest degree,earned by partitipants

Number and percentage with a

bachelor's degree ,

b. Number and percentage with a

master's degree

-c, Number and pertentage with an

advanced certificate,or specialist

degree (one year beyond a master's)

Number of participants with at least one

course in career education (taken for

credit)

4. Number, of participants who had attended

inservice training in career education

,prior to the PAGE 2 workshop

5 Mtan number of full-time positions other

than teaching in which Orticipants have-

beenemployed

Mtan number of part-timOoSitions other

'than teaching in ,whiOh Orticipants have

been employed

37

Number .
11

Percept 78,6

Number 3

Percent 21-4'

Number

PerCent

District 2

40

58,3

38,5

692

42

12

31.6

22

30 8 57.9

4

10,5

12'

13

1,14 2 77 1.5 2.3

1,43
1.08: 1.77



Table 4

Toad* Experienoos of Workshop Pertickoonts

Site

AVerage
No. YearS
Teaching
Experience

_Average
No'. Years

atj'resen:
School

Site A
Dist ict 1 11.1 9.5

Dist ict 2 12.4 10.9

te B 8.1

Site C
Administrators and

Counselors 19.8 7.3

Teachers
12.6 7.4

Control _Group Both experftental -and evaluation desiln eTeMents were

used. for7Tata-celiection. A control group was Selected in addition,to the work-

shop participants.-,Members of the control group'met the following criteria:

1. Must be enrolled in a oredit generating universttY-leyel course.

2. Should be from the field of educatton.

Using these Criteria, two summer school classeS in the field of educa-

tion at Eastern Illinois University were Selected. Class rosters-were examined,

and the clastes selected were hearest to being representative of all grade

levels and positions of local school faculties.

Experimental and control group Composition is shown in Table§ 5, 6,

and 7. These tables describe the variables of employment position, grad& level

retponsibility, and sex of both the workshop'partiCipants
and the control groups.
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Table 5

Ernpbymont Pokicns of Experinentel and Control Group Members

Groups

Employment Position

Counselo s Administra ors Teachers Other

N N

Experimental 79) 11 14.0 9 11.4 58 73.4 1 1.2

Site A 4 = 29) 2 6.9 1 3.4 25 86.2 3.4

Site B = 13) 1 7.7 0 0.0 12 92.3 0 0.0

Site C N - 37) 8 21.6 8 21.6 21 56.8 0 0.0

Control (N . 52) 4 7.7 0 0.0 38 73.1 10** 19.2

Tota (N =131) 15 11.5 9 6.9 96 73.3 11 8.4

*Support'personnel
**Full or part-tiMe education studen-swho were not employed bY local school'

district at the time s

Grade Level

Table 6

s of parimental aixl Control Group Mem

Groups

Grade Level Responsibility

-6 7-9 10-12 K-12 NA*

N

Experimental (N . 79) 33 41.8 20 25.3 21 26.6 3 3.8 2 2.5

Site A (N = 29) 18 62.0 2 6.9 6 20.7 1 3.4 2** 6.9

Site B (N = 13) 9 69.3 1 7.7 3 23.1 0 0.0 0 0.0

Site C (N - 37) 6 16.2 17 45.9 12 3,2.4 2 5.4 0 0.0

Control (N = 52) 17 32.7 7 13.5 12 23.1 5, 9.6 11** 21.2

Total (N -131) 50 38.2 27- 20.6 33 25.2 8 6.1 13 9.9

*NA:. Not Applicable
-*Were not able to designate a grade level due to overlapping of responsibili7:

ties.
***Were not able to designate-a-grade level as they were not currently employed

by a local school district
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Table 7

ental and Control Groups by Sex

emale

Groups

ExperiMental (N = 79)

Site-A . 29)

Site B (N = 13)

Site C (N'. 37)

Control (A:= 52).

55 69.6

22 75.9

11. 84.6

22_ 59.5

34 65.4

Total (N =131) 89 67.9

References

30.4
24.1
15.4
40.5

Guba, E. G. & Stufflebeam, D. L. Evaluation: The process of -timulating,

aiding, and abetting insightful action. An address delivered at the Second

National Symposium for Professors of Educational Research. Sponsored by

Phi Delta Kappa, Boulder, Colorado, November 21, 1968. Mimeographed.

Isaac, S. & Michael, W. B. Randbook in research and evaluation. San Diego:

Robert R. Knapp, Publisher, 1971.

Stake, R. E. Responsive evaluation. Urbana: Center for Instructional Research

and Curriculum Evaluation, University of Illinois, December 5, 1976. Mimeo-

graphed.
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Chapter 1V

Hndjhgs

The discussion in Chapter III indicated that both exPerimental and eval-

uation design elements were used for the assessment of the effectivenesS of. the_

RAGE 2 material's and methods. As-sucK_both descriptive and inferential data

are reported in this chapter. The chapter is divided into three sections:

1. Administrative,Feasibility and Product USability

2. Achievement of Lesson Objectives

3. Overall Effectiveness

Administrative. Feasibility and Produ4 Usability

'Workshop personnel completed a structured obserVation log (See AppendiX

G). =Workshop personnel also submitted a revised draft ofthe Facilitator's Hand-

book. Analysis of-these twoJtems as well as HOs collected helped PAGE 2 staff

members-arrive at conclusions concerning:

1. participants' reactions to instructional activities.

2. the usability of handouts (H0s).

3. the validity of the 1.8 career.guidance goal .s -a ements.

4., the mechanics of managing the lessons.

.

Analysis of data gathered from the three sources discussed above,indi-

gated' that:

1. The MtsSing Square Puzzle accomplished its objectives.

2. The_reaction to the model ofdecision making used (planning

board ) wasipositive.

The career guidance goal statements presented no problem

regarding readability, usability, or directions.

Participants' reactions to writinTthe I Iv% Superintendent

memo were enthusiattic.

Participants' reactions to making the Page-Middle School oral

presentation were very positive. HO 19 provided participants

appropriate information, and in general participants "caught the

spirit of the presentation-right away:"

65
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Workshop facilitators -generally found room Management to,b

smooth with few difficUlties encountered. However, Site C's

38 participants-exceeded by ten the-maximum number of partici,

pants that could be eccompodated comfortably, Thirty-eight-

participants -caused difficulty inmanagingthe workshop and

led workshOp leaders to conclude that the 28 maximum.number

was,appropriate.

.Field testing persennel indicated

.following areas;

at difficulty was-experienced in the

--L.' -Participants experienced difficulty in Using'HO 10. -In.the

field test version, the rating.scale was basecron a 15-point

scale and was.ndt compatible- witly'sceles'used in preVious-

rating- devices. Participants encountered difficulties making -

peeded compariSons wtth earlier rating.devites.- :HO 10 was

revised based on field test data.

2. Participants experienced difficulty in tompleting 110 15.

Workshop leaders will need to allow enough time to work With,.

participants in,the-.area of evaluation': Most:LEA personnel

do not work in the area of evaluation,to the depththat-they-

should. It is..difficult to determine whether or not the

Problem is in the materials or.with the-background of -ON

ticipants. When program planning andevaluation'arejleW to

participants, leaders will need to -plan to meet the informa-,

tional needs of participants. Some basic informatiOn orr

planning and evaluation might elweYs -be appropriate.

Achievenumt of Limon Objectfv6

Several of the handouts (H0s) in the PAGE 2 instruct

age were identified as "key HOs" because theyWere dependent

,completion of other_ activities. The collection-and analysis

outs were an ,unobtrusive way of gathering:evaluation data.

onal,Resource Pack-
upop ttle succes-sful

cif these key hand-

Certain ectivitieswithin the PAGE 2 materials involve the establishment

of small groupS of a specific number Of participants. For stall group actiVi-

tieS,-Site A participantslormed four spell -groups; Site' B participants'formed

four small groups; and Site Cpartici0:4nts formed six Small lroups. During the

field testing,' a total of fourteen ,smell groups participated itithe PAGE 2

activities and completediroup handouts..

Goal(s) Evaluation Technique

1. To identify individual
Priorities with regard -

to comprehensive career
guidance goals.

To arrive at group con-
sensus on career guid-
ance goals.

1. Analysis of HO 4:
"Career Guidance
Goal Statements
Rating Sheet"
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Summary of Ahalysis

Participants were able
to arrive at a consensus

in prioritizing compre-
hensive career guidance
goals as evidenced by
the successful completion.
of HO 4 by all fourteen
small groups



Goal(s) Evaluation Technigye

2. To establish district-
wide priorities for a
.career guidance pro-
gram.

To help,participants
outline the program
planning-steps that are
needed to implement-pro-
cedures to reach program
goals..

To help participants
determine who will be
responsible Tor each
program-planning step.

To help participants'
develop a schedule for
the completion of each
program planning step,

To help participants
estimate the tost'of
eaCh program planning
step.

4. To help Tarticipants
understand that making
Judgments about career
guidance programs-re
/quires the colleCtion,
of data on all compo-
nentS of the career

/ guidance program from a
i variety of individuals .
using a variety of data
collection:techniques,

To help- participants
'plan-how data is to be
collected for the
evaluation.of a comOre-
hensive career guidance
program

2. Analysis of HO 9:
"Career Guidance
Goal Statements
Summary Sheet"

Analysis of HO 13:
"Program Prannin
Sheet"

4. Analysis of HO 15:
"Evaluation Matrix"
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Summary of Analysts

2.,Participants were able
to establish district-

-wide priorities-for the
development of a com-
prehensive career
guidance programas
evidenced by,the estab-
,lishment of priorities
.in all four school dis-
tricts.

Participants were able
to develop a plan for
implementing career
guidance program priori-
ties -as evidenced by the
fourteen small groups
successfully completing
HO 13

Ftrty-five Percent of
the participants were
able At -provide accurate
information'regarding
use:of appropriate
evaluation methods. for
Ahestated,program com-
ponenAs as evidenced on
the- foUrteen sMall group
evaluation matrixes.



-Goal(s)-

To, help participants
identify objectives:and
priOrities,for a job

placement program.

6 To halp participants
outline a plan of action
for implementing job
placement program pri-

orities.

To help participants
determine who will be
responsible for each
program planning step.

To cause participants
to estimate the cost of

activities included in

their jobialacement
action plan.

Evaluation Technique

-5. Analysis of HO 23:

. "Job Placement Pro-
gram Objectives ,

Rating Sheet"

Analysis of HO, 13:

"Program Planning
Sheet"

Summariof Analysis,

5. -Participants were-able
to-prioritize job.place-
mentobjectives as-indi-
cated on the.small group
rating sheets

6. Participants were able.

to outline a plan of

'action forimplementing
a job,placement-program
,as evidenced by the

small groups success-
fully coreleting HO 13.

In situations where judgment was necessary as to quality of succeSs the

criterion level used for analysis was taken from Bloom's Taxonomy of ,Editoaimial

ObjOctives. It was established that participant responses on the HOs'analyzed

must be at the application level for ari'objective to'be considered successfully

'completed. The application level
requirethat'participants.have the ability O-

use learned Material in concrete situations. Learning outcomes in this area

require that participants apply concepts, principles, laws, and theories to

'practical situations; solve problemsi and-demonstrate
cerrect'usage of a method

or procedure.

OveraU EffedMnesS

'Two,techniques were used to assess- the- overall effectiVenesS Of the

PAGE 2 materials: (1) the Career Guidance- Goals Card Sort and(2) the horkshop

Evaluation rating scale.

Career Guidance Goals Card Sort. Six hypotheses were constructed for

testing. e irst. ypot esis,.. was concerned with determining..if the con-

trol. group was similar to the experimental group in initial awareness, of career

guidance goals.- The second hypothesis, H2, Was constructed:to control for any

effects of pretesting, maturation, or history. Hypothesisl,vaS'desjgned to.

.detect-any,effect the Module- I lessons 4-led on workshop participants' awareness'

of career guidance goal$'-;--,

fo 'determine if PAGE2 materials were biased toward any orie group of

workshop participants, three hypotheses were.tested. These hypotheses, H4, 1-15,

and H6 were concerned with detecting any differences in the posttest sCores of

8 0
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-groups on the basis of employment positions; grade level responsibilities, or

sex. ThecK ?- .05 level of significance was established for rejection of a

hypothesis.

The Tes,ting of H. To determine if the control' group selected was

similar.to he experimenal group, the folloWing hypothesis was tested.

1 There is no signiffcant 'difference between the p etest

scores-of the experimental and control groups.

A one-way an'alysis of variance (ANOVA).was cmiducted.; Disproportional cell fre-

quencies were corrected for in the-computational formula. Findings are reported

in Table 8; -

Table 8

Analyses of Var eta of Card Sort Pretest Scores of Expernental and Control Groups

Source of Variation

Degrees
of Freedom

Between Groups
(Experimental, Control)

Within Groups

Sum.of
Squares

4.0492

95.4352

Mean'

Square

4.0492

1.5393

F Ratio

2.6306

Total 63 99.4844

The probability that there .Was..a significant difference between the pre-

test scores of the experimental 'and control groupswaS greater than .05. As a

.result,.it was concluded that there was no significant difference between the

'exPerimental and.control groups for the.purpose of comparison. The.failure to

reject Hi was necessary to assume that the violation of random assignment to

experimental:and' control groups was not serious (Isaac and Michael, 1971).

The 'Testing of 112.. To determine if there was an effect of pretesting,:

maturation,,or history on the posttest scores- of experimental and.control

groups, the following hypothesis was tested.

112 There is no, significant difference between the posttest

scores of individuals who were preteste,cband those.'who

were not pretested in both the experimental and-control

groups.

A two-way analysis of variance was conducted. Disproportional cell frequencies

were corrected for in the computational formula. Findings are reported in

Table O.

8 1
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TaWe 13

Anas at lniL,; of Card soa Pastiest Sccos by Sex of P

Source of Variation

Degrees
of Freedom

Sum of
Squares

Mean

Square P atio

Between Groups
(Hale, Female)

Within Groups

1

129

3.8891

242.6453

3.8891

1.8810

2.0676

Tot 1 130 246.5344

None of th F ratios in Tables 11, 12, and 13 exceeded the ;05 level of

significance. The failure to reject the hypotheses H4, 15, and H6 led to the

conclusion that the PAGE 2 materials are not biased on the basis of position

held by school personnel, grade level responsibility, or sex.

Individual rankings of goals on the pretest and posttes,t were analy2ed

statistically using Spearman's rank correlation techniques. The posttest

rankings were positively correlated to the pretest rankings.

Worksho_ Evaluation Rating Sca_le. The "Workshop EValuation" was com-

pleted by a. participants at t e comp etion of the workshops. Table 14

summarizes the average ratings for all sites on items 1 through 6.

Ratings were fairly consistent from-site to site. All six items

.received a rating of six or higher in each of the three sites. Workshop organi-

zation was rated the higheSt at all three sites with two out of the three sites

rating overall effectriveness as second highest.

Responses to the three open-ended questions were categorized by project

personnel. Tables 15, 16, and 17 summarize the responses made to the open-

ended questions on the "Workshop Evalu'ation" instrument.



6

5

Ratirig 4

2

1

All Sites:

Site A:
Site B:
Site C:

TE166 14

:p Evahmt0

by ttoms 1 Through 6

Item 1 Item 2 Item 3 Item 4 Item J Item 6

Objec- Organi- Materials & Overall

tives zation Activities Scope Benefit Effectiveness

6.42 6.77 6.43 6.38 6.47 6.55

6.34' 6.59 6.38 6.45 6.43 6.55

6,38 6.85 6.31 6.31 6.08 6.23 ,

6.50 6.86 6.53 6.36 6.61 6.78
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Tabte 15

Strong Wo by Works* Partidinrrts

Strong Features

Number of
TimeS Identified Percent

Organilation
41 33.3

Team approach/group involvement 23 13,7 ,

'Variety of actiyities 17 13.8

Atmosphere conducive to learning 11 9.0

Application to school situation 7 5.7

Leadership
6 4.9

Relevant materials.
4.1

Establishing goals and priorities
4.1

Format (taking a problem through .a

logical sequence to a conclusion
2.4

Challenge
1.6

Lecturettes
2 1.6

Scope
.8

Total Number of Comments 123 100.0

The organization of the activities and materials, the team approach,

and the variety of activities were identified most often as the strongest work-.

shop features. The following selected ekcerpts typify the responses made by-

workshop participants to this item.

"The organization was very well done. We Were kept thinking

all the time."

"Very well organized. ThingsAo off better than clockwork."

"Emphasis on group activity facilitated the sharipg of Ideas

and exposed participants to views.and programs.on other 'levels

and different areas."

"The team approach--mix ng people and levels of interest--was

a very good way to go. So manytimes in'workshops people tend

to-duster with their immediate firends with whom they probably

converse all year, and thus fresh ideas are.lost."

"The small group-work- sessions in

which,folIowed."

"Taking a problem and carryin
to.a conclusion."

8 7

conjunction with the sharing

through in logical -sequence



%feet Vnrk

Table 16

by

Weak Featu

Number of
Times Identified Percent

Scope too broad--didn't get to Work

on my program
13 23.6

Not enough time allotted
11 20.0

Lecturettes
7 12.7

Miscellaneous complaints about local

conditions, e.g., room size,
length of session

12.7

Expectations for products not.clear
9.1

More representative mix of district

personnel needed
4 7.3

Directions/terminology not clear 3 5.5

Evaluation HOs not clear
3 5.5

Not enough. discussion
1 1.8

Too much time spent play ng games
1 1.8

Total Number of Comments
100.0

Twenty-fOUr percent of the comments conCerning PAGE 2 Weaknesses were

made by individuals who anticipated working on.individual py'ograms. Time con-'

straints,and lecturettes were other weak workshop features most often identified.

The following selected comments typify the responses made by the workshop par

ticipants concerning workshop weaknesses.

"I would have liked to-work on my own_programcmore."

"Personally I don't like lectures, so ,1 would like t- see

those deleted. Just pass out the lecturetfe.'"

"Not enough time !allotted for the- small group activities

which were to result in a product."

"Prefer to get more secific in oul own situation witkr

more concrete ideas such as definite ideas that could be

_used in our district."
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5TERN ILLINOIS UNIVERSITY
ILESTON. ILLINOIS 51920

R FOR EDUCATIONAL STUDIES

of Education

EST-3912

Fhe Programmatic Approach to Guidance Excellence Project (PAGE 2) will be con-
Jucting a national dissemination seminar at the 1976 American Vocational
Issociation meeting in Houston, Texas. The National Advisory Committee for the
DAGE 2 Project and the project staff have chosen . this disseminatiOn channel in
the hope that each state will name one official_re resentative to attend the
;eminar and receive t ree se s o foreservite an' inserfite career guidance

training materials.

Ef your state has need for preservice and inservice.career guidance training
naterials, then you may be interested in what-is contained in the Instructional-
lesource Package, that will be given to your state's representative:

-200+ page Career Guidance Facilitator's HaAdbook
28 Career Guidance Planning Boards.
28 Decks of Career Guidance Goal Card Sorts
12 Career Guidance Transparencies
28 Sets of Career Guidance Goals
7 Sets of Job- Placement Objectives

Three Instructional Resource Packages will be sent free to your state after your
representative has attended the national disseminatr6iiseminar. Please budget

For this activity nbw. Select someone who can serve as a tOntact -lerson for
indiyiduals who are in nee reserV te an nservide career guidance trainin

nateriaIs.

Fhe seminar will be held on December 4, 19767from 2:00-5:00 p.m. As soon as you

;end the attached "Career Guidance National Dissemination Seminar Registration
=orm"- to us, we will forward information regarding,hotel, meeting room, etc. to
(our representative.

Sincerely,

Dr. Marla Peterson, Director
Programmatic Approach to Guidance
Excellence (PAGE 2) Project

Enclosures: ,Registration Form
PAGE 2 Brochure

9 f*0
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Career Guidance National Dissemination Seminar

Registration Form

The representative from our state wi l be:

Name:

Position Title:

Address:

Jelephone:
Zip Code

nclude Area Code

Signa ure of S a -e Direc

9 7
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EASTERN ILLINOIS- UNIVERSITY
CHARLESTON, ILLINOIS 61920

CENTER FOR EDUCATIONAL STUDIES

School of Education

5 1-3912

The Programmatic Approach to Guidance Excellence. PAGE 2) Project will be con-
ducting a national diSsemination seminar at the 1976,American Vocational Association
meeting-in Houston, Texas. The National. Advisory Committee for the PAGE 2 Project and
the project staff have chosen this dissemination channel in the hope that each state
will name one official rlaresentative to attend the semlnar and receive three sets of
preservite an inservice career-A-UM:nu training. materials.

As OF toda le have not_received_a-res-onse from your state naming a represen-
tative to atten. t e seminar. .ecause _ecem_er is fast appt'oialq, we-are contaCtIng

yoti t is -one ast time so t.at your state maytake.advantage of this opportunity.

The instructional Resource Package that will be given'to each state representa-
tive will contain:

Career Guidance Facilitator',s Handbook
28 Career Guidance Planning Boards
28 Decks of Career Guidance Geal Card Sorts
28 Sets of Career Guidance Goal Statements
7 Sets of Job Placement Objectives
Technical Report

Three instructional ResourCe Packages will besent free to your state after yoUr
representative has attended thenational dissemination semfEEF: Please budget for this-
activity.noW. 'Select someonemno can serve as a contaor erson for individuals who are
in need of reserViCe an inservice career ui ance t -ainin

The seminar will be held on December 4, 1976, from 2:00 -. 5:00 p.m. As soon 4a

You send the attached "Career Guidance National Dissemination Seminar Registration Fore
to us, we.will forward information regarding hotel, meeting room, etc. to your represen-
tative. We have responses from a majority of the states, and we hope to hear from your

state soon. -

sbw

Sincerely,

_Janet Treichel, Direc or
-Programmatic Approach to Guidance
Excellence (PAGE 2) P-oject

93
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PAGE 2 is for people who are concerned
about career guidance. It helps

teachers
counselors

adminisaators
parents and

community members
plan a career guidance program.

PAGE 2 says to these concerned planners.
-Career guidance is a continuous, devel-
opmental process and every aspect of the
school has significance for career devel-
opment.

PAGE 2 is an Listructional resource pack-
age that helps persorz planning career
guidance progams focus on what career
guidance could be and then moves them
from basic concepts to more sophisticated
levels of thinking regarding career guid-
ance. Using the PAGE 2 materials, school
district personnel develop a practical,
specific plan for initial implementation
of a compreheasive career guidance pro-
gram-to meet the needs of students in their
conirnunity.

Special features of the PAGE 2
imtructional Resource Package
include a comprehensive-facilita--
tor's handbook, three instructional
modules, all the materials needed
to conduct suggested activities,
and master copies of all handouts
and nansparencies.

0 A planning programnot a prescriptive
program.

Emphasizes a team approach involving
administrators, teachers, counselors and
other support personnel, parents, and
community representatives.

Appropriate for undergraduate and grad-
uate programs in teacher education and

o counselor education in addition to in-
service workshop settingS;

Flexible formatsuggested activities
O for a two-hour up to a four-day workshop

are offered.

Followup statements of administrators from three field test sites indicate that
the PAGE 2 program works.

-The total commitment of each participant to the career
guidance concept came as a result of the workshop.

--Vocadonal Coordinator
Rural Site

"As a tesult of the workshop last summer, we have estab-
lished a district wide career guidance steering committee
and have initiated plaro for a series of career guidance
inservice days.

--Curriculum Director
Community,Consolidated Site
(Entire County)

"Career guidance is now viewed as an essential parr of
the school curriculum. Tiuough broad ,parricipa-
tion,tion, a greater number of staff recogrdze and have
assumed responsibilities for career guidance activities.

--Vocational Dixector
Urban Site
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(NEWS RELEASE

PAGE 2--PROGRAMMATIC APPROACH TO GUIDANCE EXCELLENCE:
PLANNING A CAREER GUIDANCE PROGRAM

(Cit nd State .--On December 4, 1976, at the American Vocational

Association Convention in Houston, Texas, representatives from states- trust

territories, and Washington, D. C. aL.tended a national dissemination seminar_

for career guidance staff development materials-.

The materials were developed by the PAGE Programmatic Approach

-Guidante_Exceilence) ProJect staff Eastern Illinois University; Charleston,

Illinois, with funds provided by the Bureau of Occupational and Adult Educatien,

United States Office of Ed6cation.

.The PAGE 2 Instructional Resource Package provides staff development

materials that will enable career guidance personnel and others to assess indi-

vidual and institutional needs, determine goals, state ob ectives, decide on

appropriate activities, and devise aporvriate eValuat on procedures when

planning and implementing:K.-adult career guidance-programs. The materials are

presented in multi-media form, contain both individual and grOup activities,

and eMphasize a-team approach. A variety of school and workshop settings we e

involved in the field testing of the materials. The PAGE 2 Instructional

.Resource Package is appropriate for inservice and preservice undergraduate and

graduate programs concerned with career guidance, counseling, placement, and

followu0.'

Name of State) was represented.at the dissemination seminar by

(Name of Representative) . (Name of-State) . .now has three sets Of

these career guidance staff development materials. Further information on

these materials as well as the materials themselves may be obtained by contacting

(Name of Person ) at Address and Telephone Number

101
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(NEWSLETTER OR JOURNAL ARTICLE

PAGE 2--PRCGRAMMATIC APPROACH TO GUIDANCE EXCELLENCE;
PLANNING A CAREER GUIDANCE PROGRAM

In recent years a considerable amount of work'has been done in the

development of components of a comprehensive career guidance program. Career

planning, followup, needs assessment, curriculmi-based guidance, placement, sex-

ffir guidance, and many other guidance components ,have.been the focus of funded

projects nationwide. .Comprehensive career guidance iS concerned with: self con-

cept, role relationships, self deVelopment, interpersonal effectiveness skills,

decision making, future shock, values clarification, lifestyle values, work

attitudes, asSessment instruments and self appraisal techniques, computerized

career occupational information, individual and group counseling, and many more.

Career gUidance is shifting from a criSis-or problem-centered orieritation to a

life career development orientation. Personnel responsible for delivering-

career guidance to students are beginning to view-their efforts as a "programr

rather-than as hactivitiesu New methods, skills, and-resources are emergin4

imkeeping with the changes taking place in career guidance.

There is a growing awareness tha. career gdidance is anchored'in Jvo

-major concepts:

1. Guidance is- a continuous, developmental process.

2. Every aspect of the school has significance for -a-eer

development.

Gysbers and Moore (1973) suggest that all students at all educational

levels.are capable of 'caree.- consciousness.. Career consciousness develops

throughout the life span as a result of a continual process of internalization

of knowledge and skill in four domains: (1) self knowledge, (2) work and

0 5
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leisure knowledge, career planning knowledge and skill, and (4) career prep-

aration knowledge and skill.

A corollary of this growing awareness of the nature of career_guidance

the recognition that the delivery of a career guidance program requires- a

team approach. Furthprmore, the career guidanCe team must consist of Counselors,

teachers, placement specialists,,educational and occupational specialists,

administrators, parents, and community members.

The P-oblem

If _guidance is a continuous, developmental process encompassing every

aspect of the school, career guidance and counseling activities can not be iso-

lated from the basic instructional process of the school. A response to this

challenge will require much thoughtaand a. well-planned approach. School dis-

trict personnel wishing to integrate career guidance intpevery aspect of the

school will need to systematically set out to achieve this goal. ,PAGE- 2 Project

personnel at Eastern Illinois University recognized a need of local school dis-

trict personnel for assistance in systematically planning the implementation of

a compreh'ensive career guidance program. With funds provided by the Bureau of

Occupational and'Adult Education, United States Office of Educatton, PAGE 2

Project personnel designed and tested an approach that Would help local school

personnel define and-plan a. comprehensive career guidance program. Two docu-.

mentsi the Programmatic Approach to Guldance_Excellence: Final Re ort and.the

Epigrammatic Approach to_Guidande_Excellence: TeChnical Report, describe the

development and testing of the staff development materials. Individuals

interested in details concerning the developmen* and testing of the PAGE 2

materials will want toPbtain and read these documents.. Workshop facilitators

who used the PAGE 2 materials and workshop-participants froM.local school dis-

tricts who planned for the implementation of practical- comprehensive career
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guidance programs that would meet their local needs concluded that the PAGE 2

approath works._

What the PAGE 2 Approach?

The PAGE 2 package is a planning program--not a prescriptive program.

No directives are given as to what kind of career guidance-program a local dis-

trict should have. A team approach to career guidance is emphasized by the PAGE

2 materials. A mix of administrators, teachers, counselors and other support

personnel, parents-, and community personnel are taken through a team process

that begins with an activity designed to illustrate the need for explicit-com-

munication between program planners and program implementers. The next activities

bring into focus the scope of a comprehe sive career guidance program. Partici-

pants arrive at a group consensus as to what the career guidance program goals

of their local district "ought to be." Activities systematically move partici-

pants from basic concepts to more sophisticated levels of planning. After they

have described what they want to do (goal setting), they identify those parts

of a career guidance program that they already haveAn thelocaldistrict.

Jhey are asked to make judgements aboUt the effectiveness'of these program corn-,

ponents.and to look for -the gaps between what they feel "ought to be" and "what

is." information is used to establish Priorities for program iMplementa-

tion, select three of the goal§ that have been:identified as\high.priority'

needs, and write a rationale requesting administrative support or efforts

these areas. Next, participants are asked- to identify the steps, needed to

implemeot the three selected goals, as ign responsibility to individuals for

each step,,6stimate the costs and describe the outcomes they expect to result

from efforts related to each step. ParticipantS are then involved in initial

planning.for theevaluation of a career guidance program.

107

107



Two add itional instructional modules-complement the planning modulo.

One nodule assists participants fivdetermining, an implementation approach for a
:-/

curriculum-based career guidance program. The third module in:the package-is a

- planning module for establishing -a job placement. program.

The three instruCtional-modules .in the PAGE 2 instructional Resource

Package can be modified to eet the needs of a, variety of grou0s They have

been designed for, maximum flexibility. llOduleS and even lessons within modules

can be used separately or in a series with other lessons and modules. Suggested

activities, for a two-hour workshop Up to a concentrated four-day workshop are

offered.

The PAU 2 materials'are appropriate for both preservice and inse Nice

in career =guiOnce. This includes undergraduate and graduate programs in teacher

education-and coun$elor edUcation in,.addition to ilservice workshop settings,'

--The actual Materials in-the Instructional llesource Package have beeP designed to

accOmmodate a maximum of: 28:participants per session..

,The Career_ Gui_dance Facilitator's Handboo.k,::,-the,key to the package, con-

= tains pre-workshop-planning:suggestionS and evaluation techniques in addition to

the instructional modules. Master copies of all'handout materials and transpar-

encieS are included'in the,Facilitatpr's Handbook. The:PAGE 2 Instructional

Resource. Package isa ,testedplanning prograM that.has been found to be success--

Where, Do You Find .MGE 2?

.-On Decembpr 4, 1976, at the An rican Vocational Association Convention

in Houston, Texas,- repretentativet-from states, trust-territories, and Washing-

ton, D. C. attended a national, disseMination,seminar for the PAGE 2 materials.

Name of State) waS represented.. at the dissemination seminar by (Name

of Ruresentat,ive_ Name of Sta-- now has three'sets of the PAGE 2
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Instructional Resource Package. Further information on these materials as well

as state pians for the dis.semina ion of the materials may be obtained by con-
,

tacting Name of Person (Address and Telephone Number

10
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Evaluation Report
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PAGE-2 Project National Diesemination .Seminar

Evaluation Report
,

A three-hoUr national disseminatioWseminar was presented.by the PAGE 2
Project-staff at the annual'American Vocational Association Convention. in -

HOuston, lexas, on December 4, 1976. The objectives of this seminar were.:

To assist the participants ofthe seminar to becoMe
-somewhat famillar'With the materials contained in the
PAGE 2 Instructional Resourcej'ackage.

2. To motivate the participants -to promote the PAGE-2
Instructional ReSource.Package.

Tcrprovide some possible ideas', for disSeminating the
PAGE 2. materials

The purpose Of this evaluation was tOdeterMine the effectiveness Of
the seminar in achievingits intendeclobjectives The evaluation data col-
lected was the result of a one-page eValuation form (Figure'l) completed by
44 participants at the end of the seminar. Athough:62 individuals attended
the seminar,-some left the,seminar'early and did not complete the ovalUation
fbm The participants were classified intb two groups: (1) those who. were
Official state or trust territory representatives, and (2) those who were
attending-as a result of general interest ih the PAGE 2 Project. Evaluation .
data were compared between-the two groups, but differences did not appear sig-
niftcant.' The reSults ofthe evaluation are, therefore, 'presented for the
participants as one group. ',In addition, some general observattonS made by the
evaluator are presented.

One of the major objectives of the seminar was to assist the partici-
pants to ,become somewhatjamiliar withthe materials contained in the PAGE a.
Instructional Resource Package. On the evaluation form, _the participants were'
asked to respond'to the following question:. 'To what extent are you familiar
with the materials contained in the'PAGE 2 InsttuctionalResource Package?"
'Overall', the data in-Table 1 indicate that 37.. (84%) of the partictpants indi-
cated that they were "somewhat," "quite," or "very" familiar with-materials im,
thePAGE 2 Package.- Only-seven-(16%) indicated-that:they wereT"hardly"or---.--.--
"net at all" familiar with-the paterials. It appears that a large majorityof
the participants left the seminar with a basic-knowledge'of the contents of
the.PAGE. 2 package. One written.comment which is indicatiVe of why some,indi-
viduals may nothaVe indicated more familiarity with the materials related to
the fact that-the amount of timehavailable for becoming familiar with the
inaterta s,ort7-711T-generaT,-It-appears-that fhe Seminar Was
successful in achieving this majorobjective of asSisting participants- to
become somewhat- familiar with the pAGE2 package.

I_ I
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FigUrel

PAGE 2 NATIONAL DISSEMINATION SEMINAR
Participant Evaluation Form

DIRECTIONSt To evaluate the effectiveness of this seminar, we would appreciate
your completing this form. Circle the appropriate words which indicate your
response to each question. Comments may be given, as desired.

I, Iip what extent are you familiar with the materials contained in the PAGE 2
Instructional Resource Package?

Very
Familiar

Comment

_Quite Somewhat Hardly
amiliar Familiar Yamiliar

Not at All
Familiar

2. To what extent a-e you motive ed to promote the PAGE2 Instructional ResoUrce
Package?

Very Quite Somewhat Hardly
Motivated Motivated Motivated Motivated

'Comment

t at All
Motivated

'To what extent.are you clear out the -urposeaf the PAGE '2 Instructional
Resource Pa;Aage?

Very
Clear

Comment

Quite
Clear

Somewhat
Clear

Hardly
Clear

,Not at All
Clear

4. To what extent is there a need for staff development materials in Career
guidance?

Very
Needed

'Comment

Quite
Needed.

Eamewhat
Needed

Hardly
'Needed

Not att All

Needed

5. Did the.seminar,provide You with some possible ideas fordisseminating the
PAGE 2 materials?

Comment

Yes Undecided No

6 Did the participatorY format of the seminar aid in understanding the PAGE 2
Instructional Resource Package?

Yes

Comment

Undecided No

. 7. l'57state the,purpose of the PAGE 2 Instructlàrial Resource Package.

I 2,

THANK YOUTOR YOUR'ASSISTANCE.
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Tabl9 1

Mal Dissennnafion Seminar

Perlicipmnt Responses

N 44

To what extent are you familiar witkthe me erials contained in the PAGE 2
Instruc ional Resource Package?

Very
Familiar

4 (9%)

QU te
Familiar

12 (27%)

Somewhat
Familiar

21 (48%)

Hardly Not at All
Familiar Familier

4 (9%) 3 (7%)

To what extent are you motiVa -edt- promote the PAGE 2 Instructional
Resource Package2

Very Q6ite Somewhat
Motivated Motivt.ted Motivated

_11 (25%1
2,345 )

9'(20%)

Hardly Not at All
Motivatect Motivated .

1 (2%) 0 (0%)'

,To what extent ore you clear about the purpose,of the PAGE 2 Inttructional
:Resource Package?

Very Quite Somewhat HardbL NOt at-All
Clear Clear Clear Clear Clear

.1 (34% ) 22 (50%) 6 (14% ) 1 (2%) 0 (0%)

-To what-ex
guidance?

Very
Needed

29 (66%

ent -istlhere a need for s aff.development materials in career

Qui te

Needed
Somewhat Hardly Hot at All
Needed Ileeded Needed

1 (30%) 2 (5%) 0 (0%) 0 (0%)

Did the seminar provide yOu iith some possible ideas for disseminating the
PAGE 2 materials?

Yes
(93%)..

Undecided
2 (5%)

No
0(0%)

No Response
1 (2%),

_6. Did 0qOrticipatdry_format of the sem nar aid-in Understanding the PAGE 2
AFiiiructional:Resource

.Yes

41 (93%)
Undecidqd

1 (2%);

15

No

1(2%
o Response
I (2%)



A second major objective was to motivate-the participants to promote
the PAGE 2 package. The partfripants were asked to respobd to the.following
question on the evaluation form: "To what extentare youHmetiVatedlo,promote

, the PAGE 2 Instructional Resourde Package?", The,data in Table-1 indicate that--
44, (77%), of the participants were "very"- or "Oite" motivated to promote the
pickage,-nine (20%) more participants mere "soinewhat" motivated, and onlyone
(2%). was."hardlY" motivated, -.One person (2%) did not.re4.:endto this'question.

At appears that 1 very-large PerCentage (95%) of the participants left the -
seminarmotivated -to promote .the materia,ls. Wriiten comMents provided no ,use-
fUl_additional information-concerning thts,question.. In general, the seminar,

-.appears to have been succesSful-in achieving the objective of motivating-par-
ticipantsto promote the PAGE-2 thaterialS.

As a- result of -the seminar,-the partiCipants should-have. been-expected
to .be relatively cler about tht -urJ)se of .the PAGE2 Instructional .Resourct

.PaCkage. The participants were.as e to.indicate: "To what extent- are youl,
clear about the purpose of the PAGE 2 Instructional 'Resource Package?' -Table 1
illustratesAhat 37- (4%) of the participants indicated they,Were "very" or
"quite" olear;..Six (14%) indicated "somewhat" clear, and only one:(2%) indi-
cated "ha'rdT" clear.. It appears that a large majority of theimrticipants' ,

Were clear4hout the purpose:of the:PAGE 2 Instructional Resource Package... To
deterMine whether the individuals:were. as clear.aboUt the purpose of the package

-,as,they-suggested therwere, theTarticipants-were-isked-to-briefly-state-the----.
rpost of the PAGE 2.package, These Tesponses are includedat the end'of.this

.1-015-Ff: The stated purpose of. the, PAGE 2 instructional ResdUrCe Package, as
given at the,beginning,of the semi-hat, was-to provide staff developMent_materialS !

which facilitate the use of a team approach (administratorsi teathersi- coun-
selors,.placement coordinators, edueational and ocoupational special:Ms, and
community personnel) inljAnning andLimplementingComprehensive:program
career guidance.

- Of the 37 individuals who indicated "very" or "quite" -clear about. the
pUrpose, it appears that_18 (50%) SUccinctly stated-the purpose as- it had been
stated by::theproject staff during the,seminart Of those-who,indicated "some-
wha.0 or "hardl? clear, four of the six (66%)who stated a'purpose'Stated- the
purpose -"correctly..." One did not-provide a...response. A majority_of the, .

"incorrect" responses made reference-to careerguidance- programs, but dicl not
Mention'"planning" or -"team appreach.". Overa11, it-appears'that the majoriti.,
of those responding were as ctear about the-purpose.of the PAGE 2 package as
they hadJnitially indicated in.the.previous question.,

. The eValUation form waS designed to elicit opinionS regarding the need.'
for staff development materials in career guidance-. -The data in,Table Vshow-
that 42_ (96%),. of the participants-indicated' thatstaff'development materials
were "very" dr "quite,needed, and the:other two (5%) participants believed

7-they-ware-At least'Somewhat"Tneeded. .=-Apparently,-thereTwas-general consenSus----'---
among_the participants that'a need exists for niiterials .such as the,PAGF2
Instrktional Resource Package.

. -A minor objective of .the seminar,was to provide the participants With
some possible ideas fer-disseminating the, PAGE 2 matertals.'. Jhe data in

-93%---DT- t4e varticlphtslimiteVed-the-semItlar-pru,='
.vided some ideas,.two were undecided, and one (2%)- did not respond.

, _,__
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:Apparently, the seminar was successful i-- genera -ing and providing ideas for
disseminating the PAGE 2 materials.

The seminar was designed to provide "handS-oe experiences with the
PAGE 2_Instructional Resourceyackageand to involve the participants'in
variouS activities to'help them better understand the,PAGE 2 package. The par7
ticipants Wereasked whether the participatory ,format of the seminar aided in
understanding the package.. The data in Table 1 Andicate that 41 ,(93%) of the
participants.answered affirmatively, indicating the participatory format .did
aid'them in Understanding the package., One'person (2%) was- undecided,' one (2%)
answered in the negative, and one perSon-(2%),did not respond. It Opearsthat
a large Majority of-the participants believed he participatory format-was
beneficial fn understanding the PAGE 2 materials.

Summary

,it appears that the seminar was.very succeSsfut in achievinvits objet-
tives. Personatobservations of the eValuator indicate that-the:participants.
were'enthusiaStic about becoMing familiar with- theMaterials,-Motivited to pro-
mote'and dipminate the 'materials, but above,alt interested in having the
materials:disseminated te theM as soon as Possible.so that they tould-begi

A
us i ng them.

An,additional indication of the.succeSs-iYt.th-e seminar and apparently
an indication of the perceived valueof:the PAGE 2 Instructional Resource;
Package is the fact that the projed staff was contacted and asked,te present
a.similar seminar again nextyear during the American Vocational Association
CenventiOn. Thepregram 4hairpersmof the.Guidande-Division.of AVA Made the
request:and also suggested'that the seminar ,be,o0en to all Who desired to.
attend. (This ap-earS, toThe an indication of the heed for and vallue of,the
PAGE 2 materials
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s

Responses to Question 7 on the Par icipant Eva uation Form

Persons W _Responded "Very C1ear"_on Question

Tbdeyelop -awareness of self and group dynamics
To use in inservice workshops:,
To promote planning of-career guidance programs in LEA's
To assess and:Tlan for a viable career guidance program--to establish

goals '
.

To establiSh career-development at.the local level
The ,PAGE 2 padkage is:designed to-assist-the sdhool guidance team to

identify guidance goalS to incorporate programmatitally:.
To aid people Whb care about-kids to get- themselves organized,to come

up with-a career guidance PrOgram
I-feel that the pUrpose ofthe:PAGE 2 Instructional Resource Package ts
:to.provide another way of Planning-and: implementing careeT,guidance:,

To',atsist in understanding the content and ute-Of PAGE-2
Tb'develop:the Capabilities of educationmstems .(LEA's', state depart7

ments,:etd.) in establishing a planned career guidance,program
Planning

To Understand,-gain faMiliarity, to gain clarity as to comprehenSiVe
planning for career guidance

To assiSt states in providing inservice and preserVice training of
guidance personnel, teachers,- and other education personpel

To disseminate the results-of anationally funded project and,provide,
a_motleLto each- state.to delielop- pre- and inservide training pro-
grams

Pe sons Whesohded "Quite Clea ' on Question,

.

TO help develop a-program for establishihg a,vocational program
This pac.kageiis very useful fbr .LEA's in developing a career guidance

progralv
To facilitate the planning of careerguidance.programS on the local

level
,

Tp help:Scheol districts plan:,a comprehensive career guidance,prOgram
To help educate teachers,.adMinistratori,- committees, etc:, about

career education prograimrand- implementation-._
To facilitate the-incorporation of a Career guidance prograirrthat

would involve the instructfonal program _via a teaM effort,
Provides-a yehiclejor LEA'S to assess needs for career guidance and:
--plan-7toAmplamentactivities to-meet-the identified-needs-,

-To prepare for and ComPlete;the planning of guidance prOgrams in
. career education

To asSist guidance and counS'elors to develop a good alternative
approach fo-career education

To help others in the field of educatfOn plan'and impleMent career
7gutdance---

-To-develop techniques- for career guidance programs
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Persons Who Res onded " uite Clear" on Question 3 (Continuq.

To help school personneTapd community persons plan career,guidance
,using theAeam approach

To .provide a pluming methodology-process for group. decision-Making
and consensus regarding program (other) directional:change:.

-The purpose is. to-factlitate 4nd provide a clearer Understanding of
7the importance of planning a career guiance program', as- well as

other vocational education prOgraMs'
Planning and implementing--career guidande-program3
Toprovide a planning protess for a. school-or school district to

arrive.at-a-career'-guidance-program-more=nearly meeting.-expecta-
tions of-the respective community

To identify the team.approach to.deliyering. career,guidance services

Persons. Who Responded _"Somewhat Clear" on luestion

To provide group eXperiences for helping plan programs of,vocational-
.guidance -

To Airsseminate.career education materials,s6 they can be integrated -

'into thecurriculum
.A planning process -0 meet local needs for career:guidance
To aid fn the development.of comprehensive careerguidanCe programs

-To proYide.a system to help schools develop objective's for career
,

.guidance

Persons Wh!LRes ondeciardl Clear" on Question 3:

For planning and organizing comprehensive career guidance programs-

Seven individu'ls did:not proVide a response to this question.



Appendix G

Re Id Test Data

Workshop Observation Sheets
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Werkthep

10-cation.

Enreliment

Observer

Lesson

Re Id Test Data

Workshop Observation Shee s

Module I

Time tpent on
thls lessen,

After participants had completed the activity-part of the MiSsing Square
Puzzle,- did you feelthat the -discutsion (forMal and informal) .indicated
that the participants wereaWare::

Notet:

'1.a. of the importance of planning in program develoPment?

No. Somewhat Yes
1 2 : 3. 4 5 .6 7:

. .

ef the IMportance of identifying and describing a task that.is to
'be car ied 'out by

No Somewhat Yes
1 2 34..5.5 7



ori 2

1. AsAhe participants rated the,career guidance gOal statements, what was the
.general feeling concerning readability, osability, directions, etc.?.

Time spent on
this lenson

2. What.kind of comments Were made concerning the validity of the 18 career
guidance'goal statements?

What was the overall reaction to using theplanning board andmarkers?

At this time, what i the reaction of participants to working in small
groups?
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Lesson 2 ._(Continued)

5. What is your .reactiOn to the mechanics of managing this esson?

1 2
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Time spent on
Le lm 3 this lesson

1. When writing the-memo to I. M. Superintendent, did,participants encount
any problems in using HO 8: "Small Group Rat ng Sheet?"

No Somewhat Yes
, 1 2 3 4 5 6 7

Describe any problems encoun ereth

2. Which of the following phrases best describes pa icipants' reactions tc
writing the I . M. Superintendent memo?

No es:

Felt_it was busy work.
Completed the task;.-np reaction visible.
Saw the assignment asvery useful.-
Saw the activity,as nice but-not necessary.
Got discouraged; did not complete the task.
Enthusiastic about the activity;
Other



Time spent on
Lesson 4 this lesson

1, How did you present the lecturette material?

2. Were yoU able to adapt the lecturette to the workshop audience?

3. How was the lecturette received?

there any material you wpuld delete or add to this lecturette?

Notes:

_23
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Lesson 5
Time spent on
this lesSon

1. Were participants able to use H0.13: "Progra-- Planning Sheet" as designed?

No Somewhat Yes
1 2 3-- 4 5 6 7

Qescribe any problems encountered.

Notes:

2
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Lesson 6
Time spent on
this lesson

1. Were participants able to use HO.:15: "Evaluation MatrW as designed?

No Somewhat Yes
1 2 3- 4 5 6 7

Desc ibe any problems encountered.

Notes:
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Summary

1. What changes would you Make in this module?

How yell did th e par icipants understand the material presented ontrans -
.parencies?

No problems.
Understood all,but TR

Did participants understand,the direction's on lie handouts?

No' problems.

-Understood all.but 143

At=this time what is the reaction of participants to working An- small
groups?

Notes:
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Module II

Tim-spent on
Lesson 1 this lesson

1, How did you present the lecturette material?

Were you able to adapt-the lecturette to the workshop audience?

How was the lecturette received?

Is there any ma erial You would dele_e or add to this lecturett

: Notes:

127
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Tithe spent On
thiS lesson

I. Did HO 49: "Page Middle School" proVide part cipants with the appropriate
information for making the Oral- presentati-on?

2 What questions did participants ask about Page Middle School?

tilhat.was the overall reaction tonaking a group oral,presen a ion?

4. HoW,did participants react to the competition-inherent in this esson?

What changes would you make in this lesson?

Notes:

1 28
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Module Ill

Lesson 1
Time spent on.
thisLessen

1 .--As,the participants rated the job. placeMent Objectives,-what was the general
feeling,concerning readability, usability, directions, etc.?

What kind of commen s were made concerning the validity of the 18 job place-
ment objectives?

What is your reaction to the mechanics of managing this lesson?

Notes:-

129
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Lemon 2

1. How did you present the lecturette material?

Time spent- on .

this lesson

2. Were you able to adapt the lecttirette to the workshop audience

How was the lecture_ e eceived?

Is .aiere any material you would-delete or add to this lecture_te?

_
Did you notice any change in participants feelings about the 18 job-placer
ment objectives after the lecturette was presented? Describe ahy changes.

Notes:

134



Time spent on
Lim= 3 this lesSon

1. Wera-participants -able to use HO 23:,'"Job Placerrient Program Objectives.
Rating Sheet" to determine their top three priorities-for program planning?

No Somewhat Yes
2 .3 4 5 6 7

Desc ibe any problems encountered,

2. Were participants able to use the Program Planning Sheet for this, eSson?

No Somewhat Yes
1 2 3 4 5 6 7

Describe any problems encountered.

Notes:
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Spffunanr

1. 'What changes would you-make in-this module?

2 How well clic!. the pa_ _ c pants understand the directions on the handouts?
,

No problems.
Understood all but HO

At this time, what is the reactlon'of participants to working in small
groups?

Notes:

132
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